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CHAPTER ONE 
Introduction end Previous Research 
Simply stated, the purpose of this surv~ was to discover the indivi-
dual differences: the strengths and weaknesses in the various and specific 
reading skills in a single elementary school, as a basis for building a 
more significant reading program. 
(1) 
Accepting Horn's definition of reading abilit,y which states it, 
"as including all those processes that are involved in discovering, per-
fecting, and maintaining ideas through the use of printed material," the 
study was made under the headings of Capacity, Reading Range, Interest in 
Reading, Oral Reading, Silent Reading, lrord Analysis, Word Mastery, Oral 
and Written Recall, and Study Skills. 
It will be observed that three types of 1m asurmg tools or techniques 
were used: standardized tests, informal tests, and observation. 
;rnvestigation revealed that of the many studies of reading skills 
which had been made, there were two classes: 
1. Survey of several reading skills in a single grade. 
2. Survey of a single reading skill in a series of grades. 
Range and distribution of scores were 110rked out by Phyllis Adams (2) 
for the skills of oral and silent reading, oral and written recall, and 
capacity, for a fourth grade. It was discovered that children in a given 
••••••••••••••••••••••••••••• 
(1) 
Ernest Horn, "Current Issues Relating to Reading in the Various 
Curriculum Fields," RECENT TRENDS IN READING, 
Compiled and Edited by W. s. Gray, No. 49, November 
" 
1937. 
(2)Phyllis Adams, "Individual Differences in Fourth Grade Reading," 
Unpublished Ed. M., Thesis of Boston University; 1938. 
) 
2 
grade vary widely in reading achievement, that a given pupil is much more 
advanced in some phases of reading than in others, and that pupils pro-
gress at different rates. 
(1) 
At the same grade level Barbara Burns listed reading difficulties 
in terms of percentages and in order of frequency. 
(2) 
G. B. Duffy used the third grade level for her diagnostic study 
of reading difficulties. She found the range in oral reading to be from 
twenty-one to two hundred and nineteen words per minute in oral reading, 
and from thirty-two to two hundred and sixty-seven in silent reading. 
She also found that the types of error which should be given attention 
in a remedial program, and the individual differences for which teachers 
should provide in oral reading were: 
1. Inadequate phrasing 
2. Word by word reading 
3. Strained high pitched voices 
4. Expression in reading 
5. Volume 
6. Enunciation 
7. Cognizance of punctuation 
8 • Habitual repetition of words 
•••••••••••••••••••••••••••••• 
(1) 
(2) 
Barbara Burns, "Diagnostic Study of Reading Difficulties in Fourth 
Grade." Unpublished Ed. M. Thesis of Bostcn University; 
1938. 
G. B. Duffy, "A Diagnostic Study of Reading Difficulties in a Third 
Grade." Unpublished Ed. M. Thesis of Boston University; 
1935. 
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9. Errors on small words 
10. Habitual repetition of words 
11. Word mastery 
12. Word analysis and word recognition 
13. Aided end unaided recall 
The single skill of lip movement in ora.l and silent reading was 
studied by Mabel Cassell (1) in grades fromiwo to six. She used the 
technique of observation in many reading situations and charted her 
findings. 
She concluded that more lip movement occurred under test situations, 
that most movemm t was. evident in the subjects of poetry and arithmetic, 
and least evident in penmanship and spelling; that difficulty of material 
has little affect upon the rise of lip movement, and (in conflict with 
Germaine's findin~s) lip movement may interfere with comprehension. 
In the field of silent reading, the skills of word perception and 
ward meaning were studied in the intermediate grades by J. Elivian (2). 
Children, she found, were generally unable to recognize words which they 
did not know or to use content for word meaning, only twenty-two percent 
of unknown words. being discovered from content. She states, moreover, 
that after four practice tests, the improvement was negligible • 
•••••••••••••••••••••••••••••• (1) 
Mabel Casswell,"Analysis and Interpretation of Lip-movement in Reading 
in Grades II-VI." Unpublished Masters, Thesis of 
Boston Universi~; 1933. 
(2)J. Elivia.n, nword Perception and Word Meaning in Silent Reading in 
the Intermediate Grades." Unpublished Ed.M. Thesis of 
Boston Universi~; 1938. 
(l) 4 
Of speed in silent r~adi~~g; Reed asserts that the rate of reading is 
influenced by maturity, intelligence~ eye-voice span, vocalization, and 
physical makeup of reading material. "Vocalization," he decle.res, "delays 
speed of recognition and should be eliminated as quickly as possible. 
(2) 
C. T. Gray warns against too much emphasis .. on speed, however, and 
that careful checks should be made on comprehension ' since improvement in 
(3) 
speed is not worth the loss in comprehension. O'Brien's experiment shows 
·. ' 
that speed may be increased fifty-six percent with no loss in comprehension 
(4) 
Dudley Herber~ compared word perception and general reading achieve·· 
ment, arriving at the conclusion that the correlation between word percep-
tion and ability is ~ .52. His implications for teachers were that the 
words more difficult to perceive are those made of low letters, and that 
perception of the last half of most words is difficult. 
(5) 
The findings of Ruth Potter concerning the skills of oral: and written 
recall point to the fact that younger children talk better than they write o 
difficult material, and that ability in oral and written recall is more 
comparable in grades five and six • 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
(1) 
H. 
{2,') 
c. 
(3) 
Ida 
(4) 
B. Reed, 
T. Gray, 
O'Brien, 
PSYCHOLOGY OF ELEMENTARY SCHOOL SUBJECTS, Gim1 and 
Company, 1927, PP. 39-59. 
DEFICIENCIES IN READING ABILITIES, THEIR DIAGNOSIS A1ID 
REl\.I]EDIES, Heath and Company, Boston. 1922. 
"Comparison of the Use of Intensive Training and Wide 
Reading in the Improvement of Reading, 11 Journal of Educa-
tional Method, March 1931~ P. 346. 
Dudley Herbert, "Word Perception in the Upper Grades." Unpublished Ed.JIJ!., 
Thesis of Boston University, 1939. 
:(5.) 
Ruth Potter, 
I· · .. .--
"CompariSOn of Oral Recall with Written Recall of Silent 
Reading in the Middle Grades." Unpublished Ed. M. Thesis 
of Boston U.ni venr;ity; 1932 • 
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For the phase of aided and unaided recall, the study made by 
(1) 
K. E. Torrent · i s noted. She states that the average of twelve ideas 
were recalled in a multiple choice test as compared to five ideas in 
unaided oral recall. Since this is true, lh e questions the desirability 
of using (to the elimination of all other type questions) the objective-
type question. 
It will be noted that, whereas many of the reading skills have been 
studied in a. single grade and single skills studied in a senes of grades, 
the writer was unable to find where many reading skills ha. ve been surveyed 
throughout a series of grades in an elementary school. This then, is what 
the writer proposed to attempt, after first determining vb ioh ::p ecifio 
reading skills were generally conceded as being necessary to the abili~ 
to read. 
(2) 
Concerning,. these,Gates states, "The Principal needs to know the 
reading achievement of classes in school to evaluate plans of promotion and 
placement, methods of instruction, and provisions for books and equipment." 
He feels that there should be available at all times information regarding 
each child's: 
·······~······················ 
(1) 
(2) 
K. E. Torrent, "An Analysis of Difficulties in Oral Recall." Un-
published M. A. Thesis of Boston Universi~; 1~40. 
· A· I. Gates, 11 The Measurement and Evaluation of Achievement in 
Reading," THIRTY-SIXTH YEAR BOOK, National Society 
for the Study of Educatio~ 1937t pp.359-387~ 
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1. Age, intelligence, previous reading experience, end interests. 
2. Vocabulary and range o£ information of children. 
3. Basal silent reading skills, including levels of comprehension, 
speed, and accuracy. 
4. Word mastery skills, including types of attack in studying new 
words and types of perception. 
5. Basal oral reading skills including level, speed, accuracy, and 
characteristic expression. 
6. General reading habits, including head movements, posture, lip 
movement, tension. 
7. Reading interests in different materials, .and voluntary 
activities. 
B. Advanced reading and study skills, including the use of text• 
books, dictionaries, and references; and the ability to 
swmnarize, outline, and organize. 
(1) 
Discussing .reading in the middle grades, Yoakum points out that 
the main effort of ateacher should be directed toward preventing reading 
difficulties rather than toward curing weaknesses. He feels that every 
teacher can and should become sufficiently lie illed in, "teaching reading 
to knowwhat fundamental abilities are involved in the more important read-
ing activities, and how to organize a program ~ich will secure the 
largest possible measurement of development for the largest possible 
number of pupils .• " 
••••••••••••••••••••••••••••••• 
(1) 
G. A. Yoakum, "The Improvement of Reading in the Middle Grades," 
EDUCATION, Vo·l· ~ · 56•: ~·September·~ 1935; p.33. 
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He lists the bad reading habits which are usually carried over into 
the middle grades as follows: 
1. Faulty habits of word recognition 
2. Immature eye movements 
3. Lip movement in silent reading 
4. Inability to read orally or interpret ideas 
5. Emotional sets agairist reading 
6. Inabili~ to locate data. 
(1) 
Turning to Durrell. we learn that the first step in determining 
what should be done in studying a group is to discover certain facts about 
the variations in abili~ among the members of the class and to chart 
these differences. He suggests the discovery of the levels in reading 
ability through the speed and comprehension in oral and silent reading. 
Later. Durrell (2) states that the proper use of informal tests, sup-
plemented by observation will yield diagnosis of needs that will be of 
practical use in meeting individual differences and that the most important 
outcome is the knowledge of the specific faulty habits of the pupils. A 
chart of these faulty habits, he lists. under the headings of: 
1. Oral reading 
~ Silent reading 
3. Oral and written recall 
•••••••••••••••••••••••••••••• (1) 
(2) 
D. D. Durrell, "Providing for Individual Differences in Reading•" 
EDUCATION j Vo.l'. 5'6': Sept'6ni1:ler1 . l~S) P. 33. 
D. D. Durrell. IMPROVID1lENT OF' BASIC READING ABILITIES, PP• 18 and 
52-64. 
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4. Word abilities including word analysis 
5. Word recognition and word analysis 
6. Study skills 
7. Reading interests and attitude. 
(1) 
Paul McKee feels that skill in word meaning is important. He writes 
that the ~Jpe of vocabulary which is composed of the words which appear 
most frequently in various types of reading matter, ru ch as Thorndike's 
list of 20,000 words, Should be understood by the child in order to read 
effectively. These wards should be utilized by every teacher of reading 
from the first through the sixth grade. Many words which children read 
have multiple meaning. "Further data," he continues, "Have shown that 
comprehension is blocked when the child does not know the appropriate 
meaning and logically employs the one that he does know. These facts have 
important bearing upon the development of vocabulary in reading. The,y show 
clearly that the job is a matter of a meaning vocabulary rather a spelling 
vocabulary • " 
(2) 
Durrell included word meaning as an important reading skill in 
his list, as he does also the skills of interest in reading, voluntary 
reading, and imagery in narrative reading • 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
(1) 
Paul McKee, 
(2) 
D. D. Durrell, 
READING AND LITERATURE IN TEE ELEMENTARY SCHOOL. 
Houg'Elton·, Miffl;i.n Company, 1934• PP• 79 and 182. 
"Individual Differences and Their Importance with Respect 
to Instruction in Reading." THIRTY-SIXTH YEAR BOOK, 
National Society for the Study of Education, Part I, 
Chap. XI, 1937. 
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Among the several authorities who include children's interests in 
(1) 
reading as an integral part of reading ability, Witty and Kopel · feel 
that educators must realize that "all vehicles and instruments of eduoa-
tional growth are basically dependent upon children's felt needs and 
intrinsic interests." Paul, McKee 
(2) 
regrets the lack of voluntary reading 
among children, and urges that the desire to read and the interest in read-
ing be given careful consideration by teachers. 
.............................. 
(1) 
Paul ·witty and David Kopel, "Interest Inventory in Directing Childret's 
Reading," EDUCATION, September, 1935, 
(2) 
Paul McKee, 
pp. 11-16. 
READING AND LITERATURE IN THE ELEMENTARY SCHOOL, 1934. 
Page 482. 
10 
CHAPTER TWO 
Description of Tests and Procedure 
TEE TESTS. 
The problem was to study the individual differences in various read-
ing skills of all children in an elementary school. Since there are so 
many reading skills listed. the problem became one of selecting the mini-
mum number that could be tested and still make the survey sufficiently 
comprehensive to adequately test the children. It became necessary, there-
fore. to compare lists of reading skills recommended by several authori-
ties and select those Skills mentioned most frequently in professional 
literature. As a result of this research and study, the follo>ring list 
of reading skills to be tested in this elementary school seemed to be the 
most suitable for the purpose of the survey. 
I. Oral Reading. 
a. Comprehension 
b. Phrase Reading 
c. Voice 
d. Enunciation 
e. Expression 
f. Use of punctuation 
g. Lack of repetition of words 
h. · No addition or omission of words 
i. No errors on easy words 
j. Cognizance of word errors 
11 
II. Silent Reading 
a. Speed 
b. Comprehension 
c. Lack of lip movement 
d. Independence 
III. Word Abilities 
a. Word meaning 
b. Word analysis 
c. Quick recognition 
rv. Oral Recall 
a. Fluency 
b. Completeness 
c. Accuracy 
d. Organization 
v. Written Recall 
a. Completeness 
b. Accuracy 
c. Organization 
VI. Study Skills 
a. Thorough reading 
b. Skimming 
c. Associational reading 
In staff meetings, the teachers of. the Vine Street School where the 
survey was to be made agreed that effective work in reading re~ires 
12 
knowledge of children's reading capacity~ reading level, interests in read-
ing, and a developmental stage in various sub-skills, attitudes, and habits 
of voluntary reading. 
(1) 
·Gates' statement regarding the three classes of tests was accepted 
by them. That is:strundaxd.H:ed'. te-st·s .:· are more objective, more uniform, more 
valid, more meaningful, and therefore, may be used to compare abili~ wDhin 
a group,and one abili~ of a child with another of the same child. 
"Informal tests for diagnosing characteristics of children within a 
particular group are extremely valuable," Gates states~ ".and may be adjusted 
to specific needs of a group or to test growth in a particular technique 
the teacher has been developing." 
Observational methods are highly approved for discovering the way 
~d by what method a pupil arrives at a score, a conclusion, or a perform-
anoe. This method,it was discavered,is considered one of the most important 
of teacher requirements • 
........•...••.••..•.......••• 
(1) 
A. I. Gates, "The Measurement and Evaluatio:p. of Achievement in Reading,' 
THIRTY-SIXTH YEAR BOOK, National Society for the Study 
of Education, 1937, Chap. XII. 
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STANDARD TESTS 
For reasons of economy, the Standard Tests to be used in the survey 
were to some extent established, since the Board of Education had already 
prepared its testing program and vms unwilling to duplicate the eXpense 
of testing in this elementary school. Therefore, the KUHI...~-ANDERSON 
INTELLIGENCE TEST, THE OTIS-SELF ADMINISTERING TEST, THE METROPOLITAN 
TEST, and THE DURRELL-SULLIVAN READING CAPACITY AND READING ACHIEVEMENT 
.TESTS were necessarily accepted for the survey. 
With the .help of the Director of Guidance.,teachers ·in the school 
experi:rnented with other tests, different te·achers trying different tests 
and reporting their reactions and opinions to the staff as a whole. As a 
result the following tests and the items which they were to test were 
selected and set up on a. plan shee·b as shown in the illustrations 
ILLUSTRATION OF TEST-PLAN SHEET 
Name of Test 
1. "Kuhlma.nn-Anderson 
Intelligence Test." 
2. 11Durrell-Analysis of 
Reading Difficulty, 11 
pages 1-6 
1. "Durrell-Sullivan 
Reading Capacit.y and 
Reading Achievement 
Test. 
" 
1'. "Tachistoscope" 
1. "KuhJ!mann-Anderson 
Intelligence Test" 
Item to be Tested 
1. Mental age or reading 
capacity 
1. Oral reading skills 
2. Silent reading skills 
3. Oral recall 
4. Word abilities 
l. Reading capacity and 
achievement 
1. Word recognition 
1• Mental age or reading 
capacity 
I and II 
III 
I, II., and 
IV and V 
Grade 
III 
"otis-Self Admini&-
tering Test" 
2. 11Metropolitan Achieve-
ment Test" 
3. "Iowa Basic Skill 
Test," Form B. 
1. Mental age or reading 
capacity 
Reading age or grade 1 _ 
IDse of Dictionary 
INFORMAL TESTS 
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VI 
IV, V and VI 
IV, V, and VI 
Informal tests, with directions for administering and scoring, were 
constructed by committees of teachers, and were used to discover ability 
levels in the following skills: 
Grade III Grades IV, V, and VI 
l. Speed 1. Speed 
2. Comprehension (Silent e. Comprehension (Silent 
Reading) Reading) 
3. Word meaning 3. Recall (Oral and Written) 
4. Word analysis 4. Word Meaning 
5. Oral recall 5. Unaided Recall (oral and written) 
6. Study skills 
7. Meanings from content 
s. Syllable analysis 
A discussion of the procedure of the committees of teachers and the 
construction of the tests will be found in Chapter III. 
THE TECHNIQUE OF OBSERVATION WAS USED TO STUDY THESE SKILLS 
Grade III Grades IV, V, and VI 
l. Oral reading skills 1. Oral reading skills 
2. Lip Movement Lip Movement 
3. Interest in Reading 3. Interest in Reading 
15 
4. Independence 4. Inattention 
(1) 
Katherine Daniels' lists of reading passages and their grading in 
terms of "High, 11 "Medium, 11 and 11Lovr" grade levels were used as an informal 
test in the primary grades for discovering the grade level of achievement 
in oral reading as shown below. 
I. GUIDE FOR DISCOVERING READING LEVEL IN INFORMAL TESTING 
Directions to Teachers: 
Using the following references and selections, test each pupil in 
your class individually for reading level. A selection is considered too 
difficult if a child has difficulty with more than one word in twenty 
running words. 
CHILD DEVELOPMENT READERS : 
READING FOR FUN 
FINDING FRIENDS 
MAKING VISITS 
laEEl'ING OOR NEIGHBORS 
THE ALICE AND JERRY BOOKS 
DAY HI AND DAY OUT 
ROUND ABOUT 
•••••••••••••••••••••••••••••• (1) 
Page 32 
Page 130 
Page 29 
Page 128 
Page 6 
Page 216 
Page 35 
Page 308 
Pages 14 & 15 
Page 124 
Page 9 
Page 183 
(Low Primer) 
(High Primer) 
(Low First) 
(High First) 
(Low Second) 
(High Second) 
(Low Third) 
(High Third) 
(Low Primer) 
(High Primer) 
(Low First) 
(High First) 
Katherine Daniels "Evaluation of Informal Reading Tests," Unpublished, 
Ed. M. Thesis of Boston University, 1939. 
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FRIENDLY VILLAGE Page 9 (Low Second) 
Page 222 (High Second) 
IF I WERE GOING Page 26 (Low Third) 
Page 302 (High Third) 
TEE CHilDREN'S OWN READERS: 
FRIENDS (PRDI!TER) Page 10 (Low Primer) 
Page 113 (High Prim:lr 
BOOK ONE Page 36 (Low First) 
Page 145 (High First) 
BOOK TWO Page 13 (Low Second) 
Page 252 (High Second) 
BOOK THREE Page 36 (Low Third) 
Page 325 (High Third) 
OBSERVATIONS 
As plans for the survey proceeded, the teachers expressed a need for 
interpretation of some of the terms used for skills in oral reading and 
for a guide in checking difficulties as they observed these skills,as a 
preliminary basis for checking the individual record cards. For this 
purpose, a check list was taken from Durrell's book IMPROVE1~ry OF BASIC 
READING ABILITIES. A copy of this check list is presented here. 
CHECK LIST FOR ORAL READING SKILLS 
GRADE III 
Check list of difficulties to help in analyzing what is meant by ter.ms 
under "Oral Reading" on individual record sheets. 
1. Phrase Reading 
a. _____ Word-by-word reading 
b. __________ Inadequate phrasing 
c. Incorrect phrasing 
------
d. Eye-voice span too short 
-----
Voice, Enunciation, Expression 
2. Voice 
a. Strained, high-pitched voice 
-------
b. Monotonous tone 
-----
c. Volume too loud 
-----
d. Volume too sort 
-----
3. Enunciation 
a. Poor enunciation in all reading 
-----
b. Poor enunciation . of difficult words 
-----
4. Ignores punctuation 
5. Habitual repetition of words 
6. Habitual addition of words 
7. Omits words 
8. Errors on easy words 
9. Ignores word errors 
CONSTRUCTION OF INFOH~AL TESTS 
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The Standard Tests mentioned, need no further discussion or descrip-
tion. Their very standardization obviates this. The Construction of 
informal tests with directions for administering and scoring them, however, 
needs further amplification. 
I. Reading Interest Test 
A sheet was sent to each teacher with the request that she 
list the means by which she judged interest in reading. From the 
twenty-three replies, the following list of children's activities 
18 
which indicated interest in reading was compiled. No item was taken 
from a teacher's list unless that same item was included in that of 
at least five other teachers. 
It was explained that the Interest-in-reading test was of the 
observational type, and that pupils were to be rated and marked on the 
following scale:. 
1. Avoids reading dislikes 
2. Not interested low 
3. Average interest- fair 
4. Above average good 
5. Delights in all types of reading - unusual 
To indicate the rating in ter.ms of the code for the individual pupil 
record sheet, it was necessary to translate: 
Name 
1. 
2. 
3. 
4. 
5. 
"dislikes" and "low11 • L 
"good 11 and 11unusual 11 = H 
"fair" = M 
TEACHER-CONSTRUCTED TEST I - PRD~ 
Check list for observing children's activities which indicate interest 
in reading. 
Conversation about stories read. 
------
Readiness to bring books from home. 
------
Asking for extra opportunity to read. _____ ....; 
Voluntary reading at leisure time in classroom. 
------
Requests to take books home. 
------
6. 
7. 
s. 
9. 
10. 
19 
Frequents classroom libra~. 
------
Accepts any new reading situation eage~. 
-----
Number of books read during year. 
------
-----
In-terest during reading periods. 
Preferences expressed for books as gifts. 
-----
(Discovered in Parental conferences) 
TEACHER-CONSTRUCTED TEST I A 
Check list for observing activities which indicate interest in read-
ing for Inter.mediate Grades. 
Name 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
n. 
12. 
13. 
14. 
15. 
Use of classroom library in free time. 
------
Frequents school library. 
-----
Frequents Public Library. 
------
Use of time in school library during class library periods. 
-----
Readiness to bring books from home. 
-----
Conversation about stories read. 
------
Desire to share stories read. 
-----
Requests for extra opportunity to read. 
------
Volun-tary reading in leisure time in classroom. 
------
Volunteers to do research reading for class. 
------
______ Quality and quantity of reports on reference reading. 
________ Accepts any new reading situation eagerly. 
------~Number of books read during year. 
Amount of leisure time spent in reading outside of classroom 
------
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Using .. "IMPROVEblENT OF BASIC READING ABILITIES!' by Durrell as a. guide 
and, at times as a pattern, informal tests for checking habits in Oral 
Reading, Silent Reading, Word Abili·l:;ies, and Recall were constructed by 
teachers for use in grades three . through six. Samples of the directions 
to teachers in securing materials an~ suggestions,together with final 
i 
directions for alli~inistering and scoring the tests, follow. Specimens of 
the actual tests may be found in the appendix. 
TEACHER-CONSTRUCTED TEST 
Directions for Teachers~ 
II, " SilENT READING, · SPEED AND COMPR.EHOOIO 
GRADE III 
If you were going to test speed and comprehension in your class, what 
material would you use? 
Please write in below the requested information for each grade level 
in your room as an an~Ner to this question. 
Title of Book 
Author 
Grade Leve 1 
Page (Designate a section of about 200 words) 
List five questions which you would ask to test comprehension of 
this passage. 
From these blanks which were returned with requested information, 
several tests . similar to the illustration. were constructed for every 
grade level. Sample tests for other grades may be found in the appendix. 
GRADE 
High 
Third 
SILENT READING - TEST FOR SPEED AND COMPREHENSION 
TITLE 
If I were 
Going 
PUBLISHER 
Row Peterson 
PASSAGE NUMBER WORDS 
238-239 (end 
o~ first PP) 237 
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~uestions 
Answers (~or teachers' 
guide) 
1. 
z. 
4. 
5. 
'What kind o~ animals did Carlos 
have around him? 
Where is Carlos going to drive 
Rosita? 
Vfuat is Carlos going to sell to 
the sailors? 
What two things did Carlos play 
he was doing'Z 
Why was grandfather laughing at 
Carlos?' 
br01.m goats 
or goats 
onto the ship 
or boat 
milk 
milk the goat 
and milking was over 
Carlos talked 
all over 
TEACHER - CONSTRUCTED TEST - III - WOP~ MEANING 
GRADES I-II 
Directions to Teachers: 
Select ~ive words ~rom the passage which you used to test Silent 
Speed and Comprehension. These five words should be nouns or verbs. 
Under each word, list several other words which indicate or mean 
the same thing or which is brcught to mind by the ward listed. 
Put these onto the blackboard one list for each grade-level group. 
Be sure that the children of the group can pronounce each word. 
Ask the children to write the dic·tated word (one of the five you 
selected) and underneath, write the numbers of the words that go with it, 
or mean the same thing. 
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Example:: 
You choose the following five words for your list. 
1. milk 
2. barn 
3. peep 
4. pen 
5. chimney 
You list them with connotations under them, like this: 
2. barn 
1. run 6. farm 
2. cow 7. cat 
3. breakfast 8. house 
4. pigs 9. chair 
5. hay 10. ball 
The children pronounce all of the words. You dictate, 11barn. 11 The 
children copy it from the blackboard onto their papers. Then, at your 
direction, they write under it, the numbers of the vro rds in the list which 
go with it, like this: 
2. barn 
2 
4 
5 
6 
7 
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Allow two minutes for each word dictated and filling numbers in 
underneath. 
Score number of correct responses. Place on a curve of distribution 
in qrder to interpret into code of plus, .. check-mark, or minus on 
individual checlc list. 
TEACHER-CONSTRUCTED TEST IIIA 
SAl!lPLE OF TEST IN WORD MEANING TEST, GRADES III-IV-V-VI 
To the Teacher: 
Select 5 words from the passage which you chose for speed and 
comprehension test. 
Make sure that the group can pronounce these words for themselves, 
not by lour pronouncing them first. 
Write these words in a numbered list on the board, telling the chil-
dren to write the word as yqu dictate them. When you have dictated a word, 
give the group 2 minutes in which to write responses underneath each word. 
The direction to the children should be, ''When I pronounce a word, 
write it on your paper. Underneath this '~ite all the other words of which 
this one makes you think.n 
Example: 
Dictate 
1. attic 
Of what does this word make you think? 
Write it. 
top floor 
place for trunks 
rafters 
dramatizations 
m;.,+.h!:: 
Tell them to spell their words or responses as best they can. 
Score the number of responses m1ich are not too irrelevant. 
Plot scores on a curve of distribution and translate into code for 
individual check list. 
TEACHER-CONSTRUCTED TEST IV, SKILL IN WORD ANALYSIS 
GRADES I, II, III 
Directions to Teachers: 
24 
Please select ten of the phonetic syllables from the list below which 
your children know, and using these ten syllables, write a list of words 
(one containing each of the ten syllables which you have selected) which 
are unfamiliar to your class. A test will be made from these and sent to 
you with directions on giving and scoring them. 
GRADE I: 
in, and, ike, is, ake, oke, ook, own, ed, oy, ay, as, ed, ig, ouse, 
at, an, un, a.:m, it, orne, ask, ank, ut, un, ell, all, ill, a.:me, og, ee, 
up, id, ool, en, oll, ot, op, ap, ing, ow 
GRADE II: 
uit, ue, eet, ive, oom, op, oot, unk, ight, eep, ich, ore, ent, oss, 
uy, ilk, ead, ease, om, ass, eat, ith, orse, out, am, ud, ern, our, 
eak, ink, alk, ar.m, ove, oar, ick, ile, old, aid, int, ood, eet 
GRADE III: 
onk, een, ought, igh, tion, atch, itch, ob, ix, eel, eek, ush, tch, 
eech, om, eah, eal, oach, oast, ound, ut, ough, age, oil, ure 
The tests made from the information submitted by teachers may be found in 
the appendix. 
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It -will be noted that the informal tests for checking Reading Inter~ 
Oral and Silent Reading Skills, Word Meaning, Syllable, Analysis and Oral 
Recall for grades four, five, and six were constructed, administered, and 
scored as those in grade III. For the skills, Meanings from Content, 
\iritten and Unaided Oral Recall, and Study Skills, the tests as listed be-
low were worked out. 
TEACHF..'R-CONSTRUCTED TEST V. MEANING FROM CONTENT 
GRADES 4, 5, AND 6 
Directions to Teachers: 
1. Select story and discuss with children, something of its content 
2. Ask children t o read assigned section, and record any unknown 
words. 
3. From these words make up a. matching test. (No time limit on 
test). Use about ten words and twelve definitions. 
eg. adrift 1. 
-----
General movement of anything. 
awash 
-----
(See directions for child at end of this sheet). They should 
not refer to books while doing the matching test No. r. 
When this is finished a second test, (duplicate of No. I test) 
should be given. The children should be instructed to read 
the story from books to get meanings for the words on the test. 
The two tests should be compared. 
Directions for using list of words and definitions: 
The words and definitions are written on the blackboard, with letters 
beside the words, and numbers beside the definitions. The child copies the 
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letters and places beside them .the numbers of the corresponding definitions. 
His paper for the above test should take this form: 
a. - 3 
b. - 7 
c. - 2 
d. - 8 
When the pupil has finished the test 1 his paper is corrected and the 
score . recorded. Then he re-reads the chapter, determining the correct 
definitions by observing use of the word in the sentence. If he is able 
to use the context to define words, his test score should improve markedly. 
The degree of improvement is recorded in terms of code, 11L, 11 "M," or 11H11 on 
individual record sheet. 
TEACHER-CONSTRUCTED TEST VI. .. WRITTEN RECALL 
GRADES IV, V, AND VI. 
Directions to Teachers: 
Select a passage of one hundred words, underline ideas and make score 
sheet, and mark it in code of "Superior," 11Satisfactory," "Needs help." 
Procedure 
Children read passage. 
Children write as much as remembered. 
Check recall against ideas in selection. 
Underline each one. (Make as a separate direction). 
Count number underlined. 
Check for completeness, accuracy, and organization as you go 
along. 
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All groups can be done at same time, since directions are the 
same. Only passages differ. 
TEACHER-CONSTRUCTED TEST VII. UNAIDED ORAL RECALL 
GRADES IV, V, MID VI 
To the Teachers: 
Select a passage o£ about one hundred words. ~k child to read the 
passage sile~tly. 
When he has finished, ask him to tell all that he can remember o£ 
what he has read. 
Check ideas or events which he recalls against a previously prepared 
list. 
Note completeness of recall, accuracy, organization, and fluency as 
you find them on individual record sheet. 
Mark in code of Superior, Satisfactory, or Needs Help. 
TEACHER-CmJSTRUCT:&.'D TEST ··· VIII. THOROUGH DETAILED READING 
GRADES IV, V, AND VI 
Directions to Teachers: 
(1) 
Durrell says, ''The simplest informal test for thorough reading is 
to test for selection of main ideas. The child reads a passage of about 
four paragraphs, from a biography, histo~r, or encyclopedia. The teacher 
lists major and minor topics in eaeh paragraph on the blackboard, but not 
necessarily in the correct order. The child is asked to mark the more 
important topics with two checks and the minor topics vnth one. The topics 
should be worded in short, terse phrases or sentences, such as those 
•••••••••••••••••••••••••••••• (1) 
Donald D. Durrell, D1PROVEllilENT OF BASIC READING ABILITIES 
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composing newspaper headlines and sub-headlines." 
Will you do this with your class~ 
Score number equals right of minor topics, plus number of major topics. 
Record on individual record sheet in terms of "+ 11 , 11 J!-; or 11 - 11 • 
In grade IV, a. reading book may be used for test basis if other type is not 
available or too difficult. 
TEACHER-CONSTRUCTED TEST - IX. SKIMMING 
GRADES IV; V, AND VI 
To the Teachers: 
(1) 
c. G. Keir in his thesis declares the order of difficulty of four 
types of skimming to be: 
1. Matching topics to paragraph 
2. Locating proper names and dates 
3. Locating answers to questions which use the same vocabulary as 
found in the selection 
4. Locating answers to questions which use different vocabulary. 
With this as a. guide, ~~11 you prepare a sample test for your class, 
using type I for the most capable children in your class and so on down to 
the fourth type which should be planned for your slowest group~ These 
tests should state time for giving them, and should be planned so that the 
score of one may be given for each success, and so that they may be trans-
lated into the code terms of plus sign, check mark, or minus sign for mark-
ing the individual record sheets. 
Samples or suggestions are given here • 
•••••••••••••••••••••••••••••• 
(l)c. G. Keir, "Relative Order of Difficulty of Four Types of Skimming, 
Unpublished M. A. Thesis of Boston University, 1939. 
SKIMM:ING 
TYPE I 
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'Prepare six questions requiring location of information in a chapter 
in a history, biography, or science book. 
Sample questions are: 
(1) Whatve.s the first year in which more than a million 
automobiles were sold? 
(2) Which individual company has produced the most automobiles~ 
Record the total time needed to find the answers, or the number of answers 
located in a specified time. The child's success in locating the material 
may be ascertained by having him write his answer, indicating the first 
three words of the paragraph containing the answer, or by designating the 
page number and paragraph." 
SKIMMING 
TYPE III 
:Ask the child to locate facts or ideas through questions containing 
phrases that will be found in the answer in the book; the phrases are the 
cues to the answers. Such questions as the following may be used: 
(1) What is the method of selecting furs? 
(The paragraph in the book containing the answer begins, "The method of 
selection of furs ••••• ") 
When is the best time of year for trapping these animals? 
(The paragraph containing the answer has a sentence which begins, 11The 
best time of the year for trapping these animals •••••• ") 
TEACHER-CONSTRUCTED TEST X. ASSOCIATIONAL READING 
GRADES IV, V, AND VI 
Directions to Teachers: 
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To measure associational skills informally, ask the children to list 
all the topics for special study of which they can think, while reading an 
informational selection. An example of this assignment might be, 
(1) '~ile you read this story about the uses of insects, list all 
t he topics. of which you can t hink, which would be interesting 
for further study." 
Another might be, 
(2) 11As you read this story about fine craftsmanship in making 
pianos, think of as many other fields as you can where fine 
craftsmanship is appreciated, and write them down. 
(3) Other associational assignments should ask suggestions for 
improving a selection. 
Use any one of these three procedures. 
Score · equal s number of acceptable associations made. 
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CHAPTER THREE 
! 
Procedure of Survey 
In the Vi ne Street School where the survey wa s to be made, there were 
780 pupils divided into grades and divisions of grade s in this way: 
Grade 
I (Adj.) 
I 
I 
I 
II 
II 
II 
II 
III 
III 
III 
III 
IV 
IV 
IV 
IV 
v 
v 
v 
VI 
VI 
VI 
VI 
Room 
A 
B 
c 
D 
A 
B 
c 
D 
A 
B 
c 
D 
A 
B 
c 
D 
A 
B 
c 
A 
B 
c 
D 
Number Pupils 
19 
30 
30 
28 
33 
32 
29 
32 
32 
31 
33 
25 
TOTAL ·354 
28 
32 
28 
26 
30 
30 
30 
33 
28 
29 
33 
TOTAL 327 
364 
GRAND TOTAL 681 
Forty-two percent of the s e children were Jewish, for~~-three percent 
Italian, twelve percent Negro, and the other three percent of a miscellaneou 
foreign group. Occupationally, they r epres ented t he small merchant s , 
laborers, skil led mechanic s , mediocr e profes sional group, the unemployables , 
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and the clerical worker. With the exception of the negro, less than ten 
-
percent were born of American-born parents . In most of their homes, 
therefore, a foreign language ·. is spoken all or part of the time. 
Few of t hese children led e. normal home life since many came from 
broken homes, or homes where both father and mother worked . or neither 
worked. This, in spite of the fact that there was an average of three 
children in the home. Economically, they represented the lower status. 
The teaching personnel was made up of teachers ranging in experience 
from two years to forty-one years, and with from one year to four years 
training beyond high school. 
With the help of a specialist in administering the standardized te sts, 
this was the group of teachers who attempted to discover the strengths and 
weaknesses in the specific reading skills, as previously set forth, in a 
single elementary school with pupil membership as herin described. 
For four years the teaching staff of this elementary school had noted, 
discussed, and attempted to analyze the results of achievement t ests whi ch 
were given in all the s ixth grades of the city by specialists from the 
main office. The results in reading showed each s ucces sive year that the 
achievement of the children of the Vine Street School was equivalent to the 
median for the city, and above the norm for the test. Since t he median 
I. Q. of the Vine Street School children was higher than the median for 
the city, it was evident that these children were not achieving to capacity. 
The greatest weakness appeared in the reading ability of comprehension, 
which was reflected in the level of achievement in arithmetic problems. 
Successively, in an attempt to remedy this difficulty, emphasis was 
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placed upon phonics, word drills, development of correct eye-movements, 
and development of ability to read thoughts rather thanwords. The ques-
. tion : of ;What . was wrong with the reading was constantly asked until the 
decision to survey the reading situation in the entire school in terms of 
each specific reading skill was reached. The following questions were 
raised: 
1. Which r eading skills should be tested? 
2. What tests should be used'? 
3 • . What testing alr eady scheduled for that 
school term, could be used? 
Committees of teachers were established to study these three questions • 
. The committee studing the skills to be tested recommended the following 
forms to be used by the teachers making the survey. The teacher was given 
the choice of using one form for each child or of putting several names onto 
one blank. 
The committee studying the tests to be used recommended t he following 
standard tests:. 
1. Kuhlman-Anderson Intelligence Test 
2. Durrell-Sullivan Reading Capacity and Achievement Test - (Primary) 
3. Durrell-Analysis of Reading Difficulty 
4. Otis Quick Scoring Mental Ability Test. Beta-form A 
5. Metropolitan Achievement Test (section on Reading) - (Intermediate) / 
6. Iowa Vocabulary Test 
7. Tachistiscope - Durrell 
It recommended the informal and observational tests as listed below. 
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1. Directions for using informal tests from I MPROVEMENT OF BA.3IC 
READING ABILITIES, by Durrell, Page tWenty-three. 
2. Material to use for testing from Katherine Daniels' unpubli&1ed 
Thesis, Boston University, 1938. 
3. Teacher-Constructed Tests 
It was agreed t hat t he results of the Otis Test and Metropolitan 
Achievement Tests in Grade six and the Durrell-Sullivan Reading Capacity 
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and Achievement in Grade 3,given annually by specialists from the main offic , 
should be used for the records on capacity and achievemEnt in reading for 
those grades. It was voted to request these same specialists to administer 
the Kuhlma.nn-Anderson Test to Grade s I, II, r1, and V in addition to the 
usual third and sixth grade testing, and that all other testing should be 
done simultaneously. 
The next step was to set up committees of teachers at various grade 
l evels to construct tests for informal and observational test s . It was 
agreed that these co1mnittees shoul d work on tests for surveying specific 
reading skills under the title of, Committee on: Oral Reading, Silent 
Reading, Word Abilities, -IJ1ford Mastery, Recall (Oral and Written), Study 
Skills, and Reading Interest Rating. These committees were ma de up of 
teachers from every grade level. 
Plan sheets from these recommendations were made out and sent to 
each teacher to guide her in the tes ting program. 
At a staff meeting these sheets were checked over and carefully ex-
plained by the committees in charge. 
Previous to t he administration of each test or group of tests, the 
staff met and went over directions for administering and scoring tests. 
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PLAN SHEET FOR TESTING SPECIFIC READING SKILLS 
PRIMARY GRADES 
GRADE TEST SKILLS 
Age 
I & II Kuhlmann~Anderson Readin~ Capacit,y~ 
III Durrell-Sullivan Reading Capacity or Mental Age 
I & II Durrell Analysis of Reading Reading ~e Jfrom 
III Durrell-Sullivan Reading Standard Tests) 
I-III Teacher•constructed No.1 Reading Interest Rating 
I-III Check list taken from Level (informal tests) 
Katherine Daniels' Thesis 
I & II Observation while adminis-{ Comprehension 
taring Durrell Analysis Phrase Reading ~ of Reading Difficulty Voice 
III Check list from- Enunciation t-4 
Durrell, Im:erovement of Expression ~ Basic Read1.ng Ignores punctuation 
Difficulties, pp 1 ... 5 Habitual repetition of vo rds H 
III Che'ck list from Addition or omission of wbrds Z5 
Durrell _(ibid) p. 23 Errors on Ea~ Words 
Ignores w:>rd errors 
I-III Teacher-constructed ( Speed ~~ Test, No. 2 Comprehension 
[;2~ 
I-III Observation while ( Li_E_ Movements 0~ 
Administering Test No.2 { Independence 
I-III Teacher-constn1cted No.3 Word Meaning ~ .. 
I-III Teacher-constructed No.4 ' Word Analysis !::!~ ~~ 
I-III Tachistoscope Quick Recognition ~ . 
I, II, Durrell Analysis .of Read- Oral 63 
and III ing Difficulty 0 ~ 
~ 
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PLAN SHEET FOR TESTING SPECIFIC READING SKILLS 
. 
INTERMEDIATE GRADES 
GRADE TEST SKILL 
Age 
VI Otis Seif Administering Reading Capacity of 
rv anaV' Kunimann-Anderson y;jlen:Cai Age 
Metropolitan Achievement Reading Age or Grade (from -
standard tests) 
-Iv-VI Teacher-constructed,No.l Reading Interest Rating 
lV..-Vl Observat~on Phrase Reading 
IV-VI in Vo~ce ~~ IV-VI individual Expression Iv .. vr Reading Habitual repetition of words 
IV-VI Ignores VP rd errors ~J:-1 Q 
IV-VI Many m~spronunc~ations 
IV-VI Teacher-constructed Speed ~~ No. 2 Comprehens:i on 
IV-VI Observation during \ Inattention H!:z: ~1-3 
test ( Lip Movements Q 
IV-VI Teacher-constructed No.3 Word Meaning ~:21 
IV-VI Iowa Basic Skill 1 Form B Use of Dictionary 1-30 
IV-VI Teacher-constructed No.5 Meanings from context 
l';l§ ~ 
IV-VI Ignores unknown words 
IV-VI Teacher-constructed Test IVBSrllable Analysis ~ 
H 
IV-VI Teacher-constructed ( Completeness 1-3 ~ 
Iv .... vi Test No. VI ~ Accurac;r l'l:j 2:~ 
IV-VI ~ Organization 0 ~ 
Teacher- ( ·Fluency ~ IV-VI 0 
IV-VI constructed \ Completeness ~ 
IV•VI Test No. VII c Accuracy 
J:-1 
IV-VI { Organization 
No.VIII C/) p;:cn 
IV-VI Teacher-constru.cted Test Thorough Reading Hl-3 t-1§ 
IV-VI Teache~oonstl"llotei Test No. IX Skinuning f;;~ 
IV-VI Teacner-oonstructed Test NQ.XAssoc:i.ational: Rea din~ 
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Demonstrations with children were given on administering the Durrell, 
> 
Self-Analysis Test, and the Iowa Vocabulary Test. Demonstrations, with 
teachers administering and taking the tests,were given in staff meetings, 
as each informal test was constructed and was ready for use. 
It was agreed to classify levels of achievement in each reading skill 
under one of three headings: "Superior, 8 ~.Satisfactory," "Needs Help." 
To further objectivity and uniformity, these terms were discussed fully, 
that the common understanding might be: 
1. "Superior," means achievement practically equivalent to 
child's capacity and high for grade level in which he is 
placed. 
2. "Satisfactory," means achieving at 75% of capacity. 
3. "Needs Help," means achieving below 60% of capacity 
and below grade level where he is placed. 
It was agreed that these levels of achievement s hould be recorded on 
individual record sheets by the symbols "+", nvft, and 
scores were to be translated into these symbols. 
n n 
- ' 
and that all test 
It was deci·ded that the reading capaci i;y to which the grading of each 
specific reading skill should be related was that discovered for each child 
by the standard test. 
As each test was ready and all dir ections were understood by the 
teachers, it was numbered and that number was entered upon the teach er's plai 
sheet opposite the skill for which it was to be used as a test for a guide 
to the teacher,in the use of the informal and observational tests. 
By much discussion, it was established that testing is not an extra-
curricula a c tivity, a device apart from teaching, but rather that it is a 
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a definite part of teaching, and an economy in each child's learning time, 
and, therefore, school time could justifiably be used for the testing. 
:Study and further discussion resulted in the presentation of the 
suggestions that the same type of test (although not necessarily the same 
test) be given to several groups in the room at the sa.me time. Well 
motivated out-of-class activities providing learning situations for some 
children, while others were being tested individually . or in small groups, 
were worked out. Teachers of special subjects worked with some groups 
in a room while t he classroom teacher tested individuals or small groups. 
In grades one ~md two, the teachers dismissed fifteen or twenty minutes 
early twice a week to do individual testing. At other times . two teachers 
worked together, one taking two classes for sharing programs, and the 
other doing individual testing. Careful planning and well motivated 
out-of-class activities saw the testing program begun May first, ··· completed 
the last of June. 
At the compl e tion of all testing and the recording of results on 
the individual record sheets, a compilation of results was n~de and 
charted for the enti~e school. It was the study of these charts in 
subsequent staff meetings that: . formed the basis for improving and 
adjusting the reading program for the Vine Str eet School. The following 
illustrations show how the results were used by two teachers to improve 
the reading of individual children. 
C~ildren who need help ina 
Word Use of' Meaning Ignores un .. 
Meaning Dictionary from Context known words 
Gilbert · Gilbert Phyllis Gilbert 
Will ~e.m Wil liam James Donald 
Donald Donald Annette .Marilyn 
Rita Stuart Edward 
Marvin Rita 
Janet Annette 
Marvin KarT in 
Edward 
Suggestions for Meeting the Needs of these Children 
Keep chart Diagnostic 
ot new wordstesta and 
Remedial 
Ref a 
Bruckner• 
Lewis, P. 
77 
NOT Ec 
Exerci ses 
Bruckner 
Ref a 
P.83 (use 
of index) 
P.84-85· 
86. 
Underline hard 
words in sel-· 
ection. 
Ray guessing 
games, "What 
do you think 
it might mean?" 
Write eaoh 
unknown word 
in list to 
be wor ked 
out phoneti-
cally. 
Ref a 
I MPROVEMFJ:iT 
IN READING 
by Gates, 
P• 329 
Syllable 
Analysis 
Gilbert 
Donald 
Stuart 
Marvin 
Teach 
phonetic 
elements 
and re-
cognition 
of sy~la­
bles in ... · 
stead of 
single 
phonetic 
items. 
VAPROVE• 
!!ENT IN 
READING 
by Gates 
p. 303. 
This Slm.'TI8.ry bears out the conclusion that there was great need to 
develop the study lk ills and the skill of word meaning . It also lends 
41 
emphasis to the fact that,beoause one child is weak in one s1c.ill,he is not 
eoessarily weak in all skills. 
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ILLUSTRATION II 
ILLUSTRATION OF METHODS IN WHICH TEACHERS USED .SURVE.Y RESULTS 
The following information was placed on cards (one for each child) and 
r filed alphabetically. 
Front of Card 
Rita Ackerman Needs help in Reading Skills: 
1. Enunciation - Davie e s and ex ere i se s from Mrs. Amidon (Speech 
Correction Teacher) 
2. Word Meaning • Ref: IMPROVEMENT OF' BASIC READING ABILITIES., 
Durrell, pp. 28, 162-195, 289 · 
3. Comprehension- Be sure material · is within .Rita's ability. Check 
frequently on much silent reading. Increase vocab-
ulary and word enrichment. Ref: Bruckner and Lewis 
PP• 87-103 and P• 202. 
Reverse of Card 
ita Ackerman 
Improvement in Reading Difficulties 
l. 
CHAPTER FOUR 
Analysis of Data 
To roQo.l J. briefly; the probl er.1 vw.s t o survey t he reauing situation 
43 
in order to discover t he strene:ths and vroal:nesses i n terms of specific 
skills a s o. busio for reconstructine; the reading pro;:;rrxm in BJ:J. e le:meD:!:;a.r~r 
cohool. The survey \ 'Jn.S r0.ado by m€la:i.1S of stands.rd1 informal, o.nd observa-
t ions.l te sts .,.,.h.ich 1:1erc adm.inistered by specialist s and t . .. c classroom 
teachers. The teachers constructed some of the ir.i'ormal te sts and helped 
to p l an t he survey . The results of the t e sts which were compi led und 
charted f'or the entire sch ool are herein presented with analytical 
comments .• 
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CHART I SHOWING RANGE OF P.EADING LEVEL BY GRADES 
. jGrade Total 
Level I II III IV v VI VII Tested 
L. M. H. L. M. H .. L. M. H. L. M. H. IL• M. H. L. M. H. Ls M., H. 
I 18 31 25 13 6 5 3 3 0 1 108 
. -
II 18 2 6 31 6 35 19 3 11 1 1 125 
III 2 7 5 12 12 24 11 16 8 5 5 7 4 1 1 120 
• IV 1 4 1 11 14 10 117 12 13 3 5 5 4 110 l .. .. 
v 1 2 7 3 5 8 7 10 16 3 5 0 2 7 86 
- -
VI 1 1 5 7 8 17 9 9 15 16 9 4 11 ' 122 
t=Primer L-""below L=below L-oelow IL-,elow _ t=below t=below 
- - 2.0 .- 3.0 -- 4.0 -- 5 . 0 6.0 7.0 -
:r&:l .. 0-1.6 ~!=2 .o-2 ·~ M:3 .0-3.6 ~4.D-4.6 r-·o-5.6 M:6 .o-6 .6 Jr-.7 o0-7 c6 
-
H:l .6-2.0 H=2.6- 3. c H::3.6-4.0 ~=4.6-5.0 -5.6-6.0 H=6.6-7.o H:7 .s-a.o 
TESTS USED 
Grades I and II - DURRELL SELF ANALYSIS TEST 
Grades III DURRELL-SULLIVAN READING CAPACITY 
Grades IV ~ V, and VI METROPOLITAN ACHIEVEMEN1' TEST 
ANALYSIS OF CHART I .Al-JD CF...ART IA 
With few exceptions, it would seem that there ~~s the normal expectancy of 
range in reading achievement. This is of particular interest, since t he pupil~ 
placement policy of the school is on a social basis . It vnll be noted that the 
spread of reading range follows the spread in chronological age for each grade 
rather closely. This has significant bearing upon the policy of pupil-placement. 
Of equal significance to the administrator. is the increased spread in both ~ 
achievement and chronological age at the third and fourth grade levels. 
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A 
CHART I -SHO\H:NG CHRONOLOG IC.AL .,c\GE-RANGE BY GRADES 
--
. - Total 
Grades il.ge 6 7 8 9 10 11 12 13 Tested 
I 56 45 3 104 
II 3 34 73 15 : 125 
III 5 77 22 10 i 125 
TV 43 49 16 
' 
5 113 
! 
v 40 25 ' 9 6 80 
VI 15 76 I 21 7 119 
I 
(() 
'<tl 
Tests 
Standard 
I Inf' ormal 
- --- -
Standard 
Informal 
Standard 
Informal 
Standard 
Infor:rt~al 
stano.ard 
Informal 
Standard 
Informal 
Grade 
Level 
I 
- - II_ - --
III 
IV 
v 
VI 
e 
I II 
L. M. H ~:~ L. U. H .. 
26 24 21 11 7 5 
48 21 11 9 2 4 
-- --~ -- - --~----
11 3 6 14 18 25 
16 2 3 35 7 32 
4 9 14 8 
1 13 0 33 
5 0 4 
- -· · 
III IV 
L. M. H. L. M. H. 
4 3 0 1 
..... 
6 1 0 0 
--- -- - -------- --
11 25 8 2 0 1 
19 3 6 0 0 1 
32 4 16 11 3 8 
15 0 28 8 4 10 
0 3 2 15 19 20 . 
10 5 16 13 19 23 
1 1 6 3 4 
5 2 5 6 10 4 
2 6 11 
8 14 
v VI 
L • .M. H. L. M. H. 
---- --- ---- - -- - - -
8 3 1 
5 2 2 
21 11 5 12 4 3 
10 9 1 
8 4 5 17 6 2 
23 20 15 
12 9 10 12 24 10 
. . 
6 7 10 15 23 16 
VII Total 
L. M. II . 
102 
102 
--· -- ----- - - --- ·------ - --- ------------- -
124 
-124 
121 I i 
-.-
121 
115 
--
115 
15 5 3 90 
90 
9 5 2 122 
10 10 3 122 
-
F:ron t hcae f'i);).dince, it 
mcht1 be " st ated t hat at 
! 
t il c Yli ne Street School., 
t he -tieo.cho:ro t end to do• 
:uo.nd ~reP.ter acld e'V€>ment 
! 
from iehi l dre:n tl'UlU do · 
stnn~n.rd teats . At t ho 
I . 
f ift H <?:rude level -., (.. . 
teachers fulled in t he in-
i 
I 
fon:na l t ests to discover 
nny ohild~cn rendin& at 
t ho sixth and seventh 
e ro.do leve l of uchievoment, 
us did t he standard. tests. 
l :ost tec.chcrs 1.1Scd hif3h 
t;r 1m1 re.tine;s within a 
r:, rC'.ud, . f ew used middle-
! 
' I tTuuo scores . 
.. , I . 
t'-
'<:11 
'lroom · 
~umber 
A. 
~ ' 
c 
GRADE I 
Sup. Sat. 
7 10 
... 
17 6 
. 17 12 
I - -- . · CHART III -- SHOWING RElilliNG INTEREST Rli.TUTG. BY GRADES 
GRADE II GRADE III GRADE N 
Un- Un• un .. 
Sat . Sup. Sat, sat. Sup So.t. sa-t5 Sup. Sc.t. 
2 16 10 6 18 9 2 10 11 
4 15 10 7 26 6 0 4 14 
0 4 17 7 3 11 9 4 11 
i 
GRJJ)E V GRf.DE VI 
Un- Un- Un-
sat. Sup. So.t. so.t e Sup, So.t. so.t. 
11 17 9 3 
. 
10 12 11 7 15 10 8 
11 7 16 7 16 8 
···-·· ---- -.4 ---
----- --- -- - -- ------- --
-··-------·- ---- - ·--- -------~--- --- . --------
-····· 
--··- .. 
--
-
-. ·- --- ··-· .. 
~ 14 11 4 9 16 7 15 11 4 0 25 3 15 9 
~oto.1 55 39 10 44 53 27 62 27 25 18 61 35 34 36 
~ota.l 
lby Grades 104 124 114 114 92 
. ... 
iPER CENT 52.8 37.5 9.6 35.4 42.7 21.7 54 . 3 23 . 6 21.9 15.7 53.4 30.7 36.9 39.1 
CHART IIIA -- SHOWING PERCENT NEEDING HELP IN DEVELOPING REJ~.DING INTERESTS, BY GR.lillES 
I I I I I GRADE I jn I III I N v VI I •.. ~ 
PERCENT 9,6 21 .7 21 . 9 30 .7 23.9 20.4 
CIL'.RT IIr -- SHOWING PLHCENT SlJfEHIOR u ; REiJHNG INTERLSTS, BY GRii.DES FGruillE I II III DT v VI 
PEReENT 52~8 35 . 1: 54.3 15 .7 36 . 9 46.4 
Notes: 
The IIi L;host point of interest in reo.ding is at the third grade level, although in 
tho.t grade t~lc:t.· o nro nearly one fourth of the children who ne ed help in this pho.se of 
reading. 
There is u. dof'inite se.g in interest o.t the fourth gro.dc level running into tho 
fifth gro.dcJ whore there is still grco.t deficiency. 
-· 
8 10 12 10 
22 58 39 25 
122 
23.9 46.4 31.9 20.4 
Sup. : Superior; 
So.t.:sati sfo.cto ry; 
UnSa.t .:unsatisfactory ; 
ORt-.1 REJ~DING - - PRil'L:\.RY GRJJ)ES 
co CHART IV -- SHOYVING PERCErJT S1JPERIOR, SATISFJ~CTORY> OR NEEDING HELP IN THE ORid '<;ji 
IGNORES :REP: 
COMPREHENS I_OO P!ffi.{\.SE READ r-NG VO! CE . ElTUN C IAT J: ON EXPRESS I ON PUNC':CW~TION OF '1 
,-; 'd $., 
,£f s... :>. p., $., :>, ~· H b ~- H . :>, p.. .H ~ ~· f..t 0 0 0 0 H ,-; 0 f..t 0 0 H ~ c 0 p +' ...... :>.. ·rl 0 rl 0 0 •r-f ~ ~ rl f§ ~ •r-f ,e rl 0 0 r-. .3 Cf.l f..t H ~ f..t p P:t H" :.., 1-. p-~ H IP ~ 0 0 0 0 0 0 0 0 0 0 0 0 0 r; E-t p., +' Cf.l p., d (I) p., ~ (I) ~ .... cS (I) p., d Cf.l p., c.S (I) P< 0 ;J 0 'd ;3 ; _, '"d ;J 0 ~ f;;! ~ ;J ~ ~ ~ rl rg ;J 'd • tl.l d 0 fi.> Cf.l 0 tl.l (I) 0 tl.l tl.l (I) (I) tl.l cj 0 ..... 0 rl Q ~ 0 rl ~ rl 0 rl 0 ~. ~ fl.) l2i p ·-·.• r.:.=..t ~ :-> ~ 12< ~ f1 c.'J .,.; r55 ~ ai . +' ~ p; tJ5 , j 
tl.l 
I 17 4 9 . 13 11 f) 9 10 11 17 10 ~ Hl A 3 _27 2 .~ - 23 
I 7 12 0 2 12 5 0 17 2 5 .J2 2 3 13 3 0 1.9 0 - 2 
I 11 15 2 7 14 7 14 13 _l 19 7 2 8 14 6 6 17 5 12 
I 17 7 3 ..6. 15 6 13 12 2 13 9 fi 14 8 5 In onmle e .. 
T. 104 52 38 14 28 52 24 36 52 16 54 38 12 44 43 17 33 38 6 f=- 37 
~ 50.3 36 . 5 .13,4 26.7 50.3 23.0 34 .6 50.1 15.3 5L..9. .Q_a.l_ 11.5 42.3 41.2 16 . 5 42.8 49.3 .7 48.0 
TT 32 () () · 22 8 2 . ~ ~ () () :n 1 () ?i~ () 0 ...3..0 _2_ _0 19 
-
II 19 11 2 11 14 7 12 18 2 15 15 2 10 10 12 10 15 7 13 
II 20 8 0 7 15 6 2 24 2 3 19 6 2 20 6 0 16 12 1 
II 31 2 0 28 2 3 28 3 2 24 6 3 19 8 6 22 5 6 24 
- . 
T. 125 102 21 2 68 39. 18 74 45 6 73 41 11 ~?i !~A 24. ....62. ...3..8_ ~"' 57 
'1o 81.6 16.6 1.6 _5_4....4 31.() 14 . <1 59.1 36 . o -~ ..EB....4. ..32..._8 8.8 nn. 4 30..4 19.2 ....4.9....fi _31)....4_ 20...aD.. 45. 6 ' 
.. . 
III 29 .2. . z 29 3 1 11 1() 12 13 14 ~ ln R ~0 ...2.6. .2_ ...D. 28 
·-·· 
III 2 _21 2 _Q l R Q ? 16 7 2 _1_9_ Lt 2 13 10 0 17 8 25 
. TTT 17 -~4 () 14 13 4 12 18 1 12 19 0 6 20 5 22 9 0 26 
I II ..lB. 1 ~ 1 !il 2] 2 8 20 4 7 22 3 10 20 2 18 10 4 15 
Tc, 121 66 50 5 52 53 lf) ?'2 ~4. ~4. M 74 1 ~ ?i?i nl 27 fiB_ ..5.3.. 10 97 
. .. 
1o 54o6 _11.3 4 ,l 42 ... 'l. 43.7 1~ .? ?7 .? !'i?i .n 19.8. -~.a..._o_ 1i.L.l 10 .. 9 27.2 50.0 22.3 L1.7.....a 43.7 _8 ,3 .80 .. 1 
' 
. 
e ~ 
EADING SKILLS 
ADD n ·roN OR 
LTION mnssroN oF ms WORDS 
~ P-4 $.. i:' p., r-1 0 r-1 
0 0 •r-l 0 0 
J-> ::r.: 
'"' 
.f.) .... 
'"' () 0 () d I'll 0. d [I) 
i-t 'tl :J c.; '1:.1 
c.l (J (f.) c.l () 
r-l 0 •r-l 0 
J-> :;-;:; ~ ~:!:~ cJ 
:t.l (f.) 
4 3 19 5 6 
4 3 2 14 3 
4 2 6 20 2 
Inco tno1ete 
2 8 27 39 11 
.5 10~5 35.0 50.6 14 .4 
1 2 17 13 2 
3 6 .. _. .,. ~2 .. ;).6 4 
it 3 1 24 3 
~- - 7 22 3 8 
) 18 52 56 17 
I 
~0 14$4 41.6 44.8 13.6 
5_ 2 28 4 1 
' 
~ 0 22 3 0 
~ 1 23 6 2 
~ 4 15 __ 12 5 ~- - ·-· -
I 7 88 25 8 
10 _5.7 72o7 20 .6 6c6 
ERRORS · ON 
EASY \fORDS 
H t> p., 0 r-1 
•r-l 0 ' (1) 
H .p ~~ (:) C) 
>'-< cJ [I) 
;:l c.; 'tl 
(/) c.l 0 
·r-l 0 
-f.' ~ d 
(f.) 
22 4 4 
2 18 ~ 
13 12 3 
37 34 1n 
4R.n · 44 1 ?.0.7 
22 R ? 
12 12 8 
1 10 17 
17 6 10 
52 36 37 
46,6 28.8 29.6 
30 3 0 
16 9 0 
20 6 5 
15 6 11 
81 24 16 
66.~ 19.8 13. 2 
IGNORES ERRORS 
H >. p., 
0 
'"' 
rl 
·r-l 0 0 
'"' 
+' t:c:: 0 C) p., (J C.l 
:J rH ~,j (/) [I) C) 
•r-l 0 
.p .., ,._, 
d 
(f.) 
?.n 7 ~ 
~4 1? £1 
9 19 0 
~?. ~R 7 . 
4.1 s A.o .. ~ ~ .. n 
~n 2 n 
13 14 5 
1 20 7 
21 4 8 
65 40 20 
52.0 32.0 16.0 
28 2 3 
' 
14 11 10 
' 
15 12 ~ 4 I 
l4 13 5 
71 38 12 
58.5 31.5 9.9 
I 
I 
l 
I 
i 
I 
' 
·, 
If cencralit i oc or conclusions n-...ay be dr awn 
f ro:n Chart I V (mel' chn..rt rvA # it mi ght be said' 
th~t: 
1 . the t 'or..dency to nal:e errors on easy i:iords 
persists throu[)l the f irst t hroe z :ro.dos . 
2 . iil a ll primn.ry r; rados, th oce skills which 
ho.vo to do \'tit.VJ. interpretation :need de-velop-
inc; nxne l y : phruso r ending, voice, 
enunci o.tion .. 
s. the skills oi~ C0!,1prei1er..zion i s sc.tisfc.ctori l y 
a.ch:levod in all pr i.":'UU'Y &:r adcs . 
4 . thoro is nn o.ppe.rent tendency to car e l essness . 
5 . the dc.fioicncicn in repoti t ion of T:ords 1 
i gnorii1g punctuation or VIord errors, and 
additions and onissions of ~ords arc nezliEibl el 
. In t he i!Tte rwcdiate t,rndes t he f ollovfing; oon• 
c_lusions concerni ::lG oral reading s kills r.ii g:ht be 
no.de : 
1.- the re is equal deficicnc:¥' i n each skill . 
2 . tho r o is e. close relationship bc tv:een the 
skill of exPression nnd phrnse rending. 
3 ,~ the r e is ru:. incr eased dofic i encu in eve'r'J 
skill (except that of i~norinc; ,.1or d or r ors ) 
nt tho fifth cr o.cle level · 
4., thcoe defic iencies a re deorco.aod at the 
sL'1.tth e rndo l evel,. but t he e.oh ievcment does 
not equa l that of the f ourth t;rade . 
Q} 
'<ll 
r-1 
~ 
.s 
0 
r~ 
(.!) 
rcJ 
0 
+' 
tiJ 
0 
E-i 
• 0 
:z; 
h 
0 
·r-1 
h 
· o 
~I 
C/) 
. ORAL READING -- INTERMEDIATE GRADEr; 
CHART rvA -- PERCENT SUPERIOR, SATISFACTORY,, OR NEEDING HELP ~T ORAL. 1"\Ell.DING ~KILLS 
HABITUAL REPE- i MIS-
WE EXPRESSION TITIO:N OF WORDS IGNORES ERRORS I PRON1JNCI.ATION 
--;-1;-· ~P-.-+--h-..-'li -?-.-.,- P-. h j' P-. h ~ ~ ·~ P-. h 1 t>, i I='-< j h j !:» I p, 
h I r-1 0 h r-1 0 r-1 0 >-< r-1 0 I ~- I r-1 I 0 : H i r-1 2 . ~ ·c ~1 .s ~ ·c i 1 ~ ·c 1 2 ~ ·c _s 1 ~ •1· ·~ ! _s - ~ ~ o o o o1 o o o •o o ' ol' '"" d til P., d ro P-. ItO P-<j cil t1J P-. j CJ! tllJ' p., l d ro IH "0 ~ G-i "0 ~~ "0 ~ rH '0 ~ I IH rd ~ c/"1 rc:! -~ g t(} I .~ g t(} ' -~ • g t(} I .~ I g t(} I .~ g ' t(} I .~ I g 
1.1! 1 d 1 al ' cd : rol i ro F-1 
vo: 
~ :z; I ~ I ~ I +'_) :.<;; . ·1-' :z; +' :z; I +' I .,.,. 
w w 1 w I w 1 : rol ; w j 
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TABLE II SHOWING P~R CENT OF SUPERIORITY I !'T ORAL AND SILENT READinG ABILITIES 
ORAL READUTG SILENT READING 
[I) ~ b..O Q) ~ ~ ~ [I) rn rn [I) ~ "1:1 ~ Q) ' ~ ~ Q) 0 s:1 () 0 0 0 'Ll ,. ~ 'Ll $., 0 Q) 0 0 0 
'Ll ·M ·rl •rl ·rl •rl ·rl 1-. 0 1-. 0 ·rl Q) •rl ~ CD •rl <IS rn 'Ll 0 +J [I) +J ~ ·rl 0 1-. +> P< [I) Q) s i:j $., q <IS :> <IS [I) ro ~ rn ~ 1-. ro Cf) ~ 'Ll Q) eJ Q) CD ·..-! Q) ;:s [I) r:c.1 •rl CD ~ t> Q) 
..s::: ~ 0 1-. -P 'H •rl ~ 0 ..s::: CD 0 +> Q) g ~ 0 0 a [I) [I) ~ Q) . p., ~ +> $., Q) § til Q) ;:s 1-. Q) til ~ [I) r:c.1 ~ r:c.1 $., 0 ~ "1:1 p., ~· til r:c.1 p... 0 H 0 ~ 
.:1 •..-! H 0 1-. ·rl 0 ~ >:1 0 0 o-l 0 ..s::: [I) +J 0 bi) 1-. 0 P-t Q) ·..-! [I) H P< 1-. +J ~ [I) [I) 
0 Q) 0 1-. •rl ~ p., ·rl 0 ~ b1) Q) +J 1-. 
H ~ •..-! H 
'Ll f£1 
'Ll 
~ 
I 50,0 26.7 34.6 51. 9 42 .3 43 .3 48.0 35 .. 0 48.0 41.5 46 .7 26 .1 23 .5 29 .• 9 
II 81 .. 6 54~4 __5_9~1 58.4 ·so .. 4 4q ... f) 4fi . f) 4 1 .~ 41 .~ Fi?.() 50 .. 8 52 . 3 45 . 2 33 .5 
III 54 .-6 42 .7 27.2 28.0 27 . 2. 47 . 9 80 .1 72.7 66 . 9 58_._5 35 . 5 39~6 67 .7 63 .. 6 
Dl 31.7 22 .7 29 .8 30·. 2 39...5_ .3il..1_ 4f).q ?.3.f) fiR ~4 AS.. ~ 
v 29.6 . 20 , 8 23.0 23.0 
-- t--· 
_2_4_.1 l2_3_._Q_ 41.7 17.5 
--
45.0 41..2. 
VI 21.3 25.4 33 . 6 28 . 6 34 . 4 29,5 36 .0 28.6 78.6 40.9 
Note peak in superiority at grade two in all skills except lip movement , independence and errors 
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SILEN'I' READING - - PRUL\.RY GRJ~.DES I 
CH.i1RT V--SIIOY·i i NG PERCENT S1JPERTOR,': ·SA'I;.ISFACTORY,,, OR NEEDING HELP IN SILENT REiJJUTG I 
i I 
! SPEED Cm1PREHIDr8IO:N INDEPENDENCE LIP MOVENENT j 
1--·- , . . ' 
•'d ~ I !>.' ' ' i I • 
....-l I Q) 0 i ~-,- I ,.::~ 0 I t- i ~ 8 I' ~ l p~ <£ I' ....-l i ....-l I Q) -f-) •r-f 0 Q) ,.; 0 · I 1'""-l ~ Q.1 , Q.1 l> (/) ~ I I . . I I Q) .,.; 0 ' (j) 0 s:l I 
Q) Q) Q) t ::q ~ · t i:r. ~ ·f-'j tr. :z. ! o ~· § I 
....:! E-i A! o.1 (/) A! I til I (/) ~ ' ~ (/) i ·~ .,.; ' 
Q) ~ J5 I ~ 'g c2 ~ I 'ti ~ I <+ ~ I 'ti I w I -t; 
res m • .,.; <D I .,.; ! ~ r:n w Q) j o ! o E ~ I ~ :z; ~ I ?. I ~ I! ~ g ,. 0 (') ~ ! r:n I ~ I til 
-··-·----"'- -t-.... --- --· t .. .. +--- ---- t --"'- I --- - - .. -- -- I . -
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CHART vA -- SHOWING PERCENT SUPERIOR, SATISFACTORY, OR NEEDING HELP IN SILENT 
READINGtSKILLS 
SPEED COMPREHENSION INATTEN'l'ION LIP MOVEMENT 
-g 8 I ~ 1· ~ 8 ji r: I .!l' a I r: I .!l' I :o I r: · 1 
+> ·r-f o w • ..; o t <D • ..; I o (l) • ..; o 
UJ !-< +> ::t~ · · - · !-< ..p I ::q J.. ..p :rJ J.. ..p 
(l) (l) 0 (!,) 0 I (l) I 0 (l) 0 
P-i 
rl 
Q) 
IJ:j 
E-1 s:l4 cd (/.) s:l4 t cd (/.) P-i l cd (/.) s:l4 cd 
•. ::s 4-i re ::s <+; i re ::s 4-i rcJ ::s <H 
M Cl.) (/.) (l) (/) UJI Q) Cll UJ (l) (/) (/.) 
(/.) 
rcJ 
C) 
~ (l) • ..; Q) + ...; I Q) • .-~ (l) ·r-f ~ +> z +> z +> ~ +> ~ ' a! a!• c:rl w 
-----L---%- rll ~-j____ rll • Ul I 
JY _____ -· 2.5 __ r- ·_9 ____ _ ___ .Q _____ __ .l.Q. _____ J __ <--lf2.~ __ _B __ . __ Z_i ___ r-__ _Q __ _ _ l _ .. ll~ ___ l _ ____ f) _____ ' 
Q) 
rC 
a! 
J.. 
c.':l 
l.P' ___ 2~- 14 11 3 13 -- _ _j.~ _ -! ----~-J---3 --r---~4.-~---- 1--..Qj ___ ]JL f-·10 __ 
~ 32 - 12 7 - 13 12 12 j __ 8 23 9 0 --_?_§__I_ 4 0 
! IV 21?- r-.l.L. 1-----~ --1---.i.-- -~ -t--],y _____ 4. -- f.-- -=-~- ___ ll _ -___ a_ _____u 9 I _ __., 
TotaJ 113 5~- _A'!___ ~3 38 54 __ T! 21 5.1 1----.QQ_ 12 66 32.._-+_.lL~ 
Per- · -
~-~~t- .__ 46. 9+2 3. 9 _2__9_·~ ~3 !6_ ~·~ ~8 .5_ 45 .1_ c-!~·2r10. £1. 58_.~..J~~ .!3.!? __ .., 
~ 30 10_ f- - ~--~--~~-- 1- - -~ - - - -~~--+-}-~ ~0--f---~5 _5_ _ ]__ _ __ 8 __ _1~---- --
_y___ 30 _12_~----_ll_c-_'L _ __ __ i . __ z_.o_t ___ (i_ _ ~4 __ £_1 _ () _z.z_ _---,.-!L 0 - -~ 1-v _ __ _ ___ 3_1 ___ r--1~- _____ !? _ __ _ 7_T_1 __ __ 4.9_ t ___ '!. __ 9 ______ 15 ______ 7__ r-- lL. __ _l2_ __ ____a_ ___ _ J_o~~I._ __ _ _l!]._ __ __ 1~- - -- -~1 - __ ~? - _ _ )§ __ 1-- f)_:L __ J-?~- ___ i3 -+ - .36._ _ .1.2_ __ __ 4L ___ _____21__ _ ___ 2.3 _ ___ ~
Per- · ~~ I I ~:n=·:_B~:1;]~_:;_ :5~ ~~;- ~~: 1 2:~ _ ~-4:~~t~~~5 -~: =: ~~= _2:~--
'[I __ __?_8__ _l,Q_I __ ~-- __ 1_Q __ _ ___a_}_l,!L+--L ____ 6 . . . ..19_ -- ~- .. llL ... .10. __ __z -" 
~I _ 32 ... .1]--~ -- . _16 ____ Q_ __ i-_.1Ji __ 1 ___J.2__ - --~-'Z.-c--16__ __ ___9_ -ZL _ ___ .Q._ fi --~-
~------ - _____ 2 __ ~_ __'lQ.. ---~- f----~-- ~]),__I _ .. lL '--- 1 ___ ___ l~-- ___ 8 _ ___ _z__ __ _ _zs ____ _z __ __ _l _ __ _ ~~~1 122 - -::.r~!:~r3~:~ 2::~ -~-:~~:~: ~::9 -:::1 ·:a~~ ~:-~~-1:~ - :~~ -
1----- ~ . 
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In t ho f' :ield of' silent reading 
t h r;H 'O is a Great need shoYm for 
help i n t he ol.~:ill cf comprehension 
in crude one • . Stco..dy improvement 
is shoV-m th:roueh g;rado t hree to 
grade four , '1rhere t he r e i s o. lnpse . 
A greo.ter lo.pse is ohotm in grt:tde 
five ._ 
~'he deficiency in speed is in 
reverse of t hat in conprehension •. 
I11dopende:nce bocones e. negliei-
blc de.fl.cienoJ;- h-1 cr&dc three . 
Lip mov-ement cont inues -to do-
crouse th routsh Grado t !::.rce 3 holds 
about t he so.::£ ~n r;ru{1.Ei four .. in· 
crcaG<::S in e;rndc f'h"e, but boco:'!leS 
noclible in r;r e.dc six ~ 
-
,_ 
Graph I 
Grades 1 2 3 4 5 6 
5C 
45 
iO 
~35 
~30 
$.t 2:5 .-~····*· ~2C •• ·I '-... 
. • • • ; I 15 • .. . ~ ~J 
lC /'..,:I 
I 
5 I 
ov 
Line graph--showing relationship between needs 
in phrasing and interpretation. 
Legend 
Phrasing : ----
Interpretation: ••••••• 
TABLE III SHOVITNG PER CENT OF CHIL.D R1'N NEEDING HELP Il'I PHRASING AND I NTERPRETAT ION 
---
Grade I II III IV v VI 
Phrasing 2.3 14.4 13.2 12.2 28.5 21.3 
Interpretation 6.5 19.2 22.3 14. 26.3 26.2 
• 
• 
T~i.BI...E ~- IV SHOWING PERCENT OF CHILDREN NE:CDUTG HELP llJ SILENT 
REfill llTG SKilLS, BY GRJi.DES 
; "0 CD 
Q) ~ P-< ~ CD 
I 15.8 
II 29.3 
II 36.3 
IV ~9.-3 
v 35 · 1 
VI ~1.1 
. ! ··- -~ .•. 
~-
$:1 
0 
•r-l 
ttl 
$:1 
Q) 
i 
~ 
~ 
0 
0 
---
33.6 
- -· 
20 .6 
.. 
H, .. _o 
18.t5 
~ 26.0 
.1- .. . 
i 
~ . 
l 
I 
·- { 
28~4 
CD ~ $:1 0 0 $:1 ~ .,-~ Q) .;.> 
'"d Q) § $:1 I> Q) 0 .;.> 
P< I :::a .;.> Q) Ill ~ P< .=i •r-l ....:1 
25.2 25~2 
-
30.;9 2~.6 
9.0 12.3 
- . 
13.2 10.6 
25.2 13.0 
6 .. 5 18.8 
• . ~ ..i,. .. . ...• ·~ • - -· 
55 
• 
• 
Fror.l Chart VI it vrill be ro t e d that the g r eatest deficiency 
in word abilities occurs in the skill of word meaning, which 
deficien c~r ronains o.t about tho same lmTGl f or grades one thro ugh 
thro e . 
T~o nood for help in uord rccog~itio~ is slight in grade one , 
b c c ones [T08.tcr in crado h:o . ancl is agr. i n nogli(;iblo in r; rado 
three . 
Thol~o i s a steady groT.rth in abi lity to 2.rralyzo v;ords. 
In t h e intcr::lCci.ie,tc grades as shovrn in Chart VI A, there 
is a seri ou s need in T.'ord ab iliti es , particularl~· i::."l tho skill 
of word l'WC'.n.iclg . T~1is skill is shmm to be defi c i ent to ::..bo1.).t 
one - fourth . The 1.:sual d.ccrcase in abilit :r is s h own i n grade 
five. 
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"NORD i~DILITIES -- IFT8illillDL.TE GR.iJ.DES 
CHART VIA .... SHOWING PERCEYT SUPB:.UOR, Si:..TISFACTORY, OR lrr::EDIFG I~ELP I~' YiORD A3IW:TIES 
USE HEAN E :GS IGJ'TORES SYLLi\.BLE 
WORD }1E..lUT IHG OF DIC'l'IOFARY 
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TABLE V -- SHOWIUG PER CENT SUPERIOR IN V~ORD ABILITIES 
f f/J ~ f/J I s:: i:> CD f/J I Q) ·r-1 Q ~ !Ct ·r-1 "CC ·r-1 I'll I ·r-f as s:: ... f/J a$ ~ >., ~ s:: Q) :o >., 
"' 
.--1 .r-f . 0 ~ I! .--1 C!) Q) a$ s:: ·r-1 s:: a$ ~ ~ tu) ~ 0 i ~ 0 0 0 
"CC 0 ·r-1 0 
"' 
"CC -~ ~ s ~ Q) 0 "' 0 .--1 ~ 0 tH ... ~ ~ .!.I 0 tH 0 .--1 
·r-1 Q) tu) 10 . .--1 
& f/J . ~ • >., ::::> J.;c fl.) 
~ a 
Q) ~ ::a 
I ~7.1 27.1 53.2 I 
II ~5.2 59.5 46.0 
~ II f12 .9 82.6 82.6 
IV 24.5 30.7 26.3 32.4 38.5 
v iL8.8 24.4 20.0 18 .. 8 17.7 
VI ~ 4 .4 40 .. 0 21.1 26 . 6 33.3 
• 
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Si-lJWFG ;~LH Cl::FT OF c: ILDilliN !Tb:SD GiG EI:LF IF T;CI\D ABILITIES , BY G-l?.ADES 
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Foto r e l ationship bet-rme n s k ill of use of dictionary 
and :nean.inp; from contentc. Both skills need nuch illore 
t ea.chin[: eL1phas i s pla.c ec upon t heli1 ·-
The need for development 
i s c o11sid erable g~ree.tEr in g rad:ss t h ree, five a n d , - • 
• 
• 
ORAL RECAIJ_,--PRIMi:..RY G1uillES 
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r----------------------------------------------------------.----------.~ TiRIT 1'ElJ RECALL ... - UITER.l'J~DIATE GRADES 
c~:;:.ii.RT VIII -- SLOY.iilW PERCE1IT S1JPE::l.IOR~ SAT ISFACTCR Y, OR 
lillEDIEG IIELP IN r iRITTEE ~CALL 
COLTLETENESS ACCUP..ACY ORGAlTIZATIQlT 
Excep-c in tlw skill of c ozap letene s s of recall, the re is th6 usual 
slunp , i n Gn~de F i ve . Recall s eems to be G. c;reat ne ed; both vJr i tten and 
'-' ora l • 
• 
62 
• 
• 
T.ABLE VI SHOVillrG PERCEliT OF CHILDREN lTEEDHTG HELP IN \'lRITTEN 
JJID OR.L\.L REC.i.LL, lliTERl'1EDIJ.TE GRlillES. 
~ OR:1L RECALL 
Ill Ill. » s::: >.. fll :>. s::: (]) !Zl 0 0 0 fll 0 0 
.'"CJ (j) ro ·rl s::: (]) ro •rl 
ro s::: $.o .p (]) s::: $.o .p 
S... (]) :$ ro :$ (]) :$ a~ 
t.'} .p 0 "'l r-l .p 0 "'l 
(j) 0 ·rl Ji. CD 0 ·rl 
r-l <~ s::: r-l <: s::: 
~ ro ~ ro bD b.G 
0 $.o 0 S... 
0 0 0 0 
.. . ... 
:rv- 26 .2 13.1 15.6 9. 6 20.1 9 .. 6 15.6 
rv· 18.6 36 .. 2 30.7 16.4 27 . 4 20o8 24.1 
tvr 18 .8 13.1 21.3 12.0 22.0 22.0 18.0 
. .. 
PERCENT NEEDll1G HELP DJ ORAL RECALL -- PRlMARY GRiillES 
Grade I II III 
Percent 11.,7 4 .8 19.,8 
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;-~ · ~----- - ---- . ------~ .. --------~- ... ·~-·- --- -··-· -- - --
STUDY SKILLS - - INTER11EDI.:~TE GR:J)ES 
CEART JX -- SHOWING PERCENT SUPERIOR, S.ATISFACTO:fiY, OR JtEEDUTG 
HELP HT STIJDY SKILLS 
THOROUGH ASSOCIATIONAL 
READING SKTI\t~ING RE.'J)ING 
Chart IX shows growth in all study skills in the intermediate grades 
except in that of associational reading. In this phase, the fifth grade 
shows a greater need than the fourth or sixth. The degree of 28% to 35% 
deficiency shO'Ns need for greater emphasis on these skills •. 
G4 
• 
.i 
• 
Graph II 
Grade s ~ 5 6 
50 
45 
40 
35 
~ . 30 Q) ~5 0 
~ 20 
Q) 
p... 15 
10; 
5 
0 
Line graph -- showing r~1ationship between needs 
in word meaning, comprehension, ·and associa-
tiona1 reading. 
Legend 
1Vord meaning : 
Comprehension- ••••••• 
Associationa1 Reading 
TABLE VII SHOWING PER CEliJT OF CHILDREN NEEDDJG HELP IN COMPREHENSION 
VIORD MEANING AND WORD ANALYSIS 
I I - - 1--~-Grade I II III IV v 
,~ ..... 
Word Meaning 28.0 20.6 18.1 Z6.3 2'4.4 \ 22.2 
Comprehension 33.6 20.6 14.0 18.5 26.0 20.4 
Word Analysis 59.9 27.7 4.9 27.1 20.0 11.1 
J___--+-
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CHAPT~:R FIVE 
Findings and Implications 
The Prob lem was to discover t he strength and weakne s ses in t ho various 
specific reading skills in a simpl e el ementary s chool a 's a basis for 
building a reading prog ram. 
It was pr opose d t hat t h e 681 hildr en b teste d by twenty- three 
clas sroom teacher s and a specialis t in t esting , using standard t e sts, 
informal te :t s , teaoh.er-. !~ Onstruc etd t e sts, and t he t e chnique of 
obs rvation of reading habit ·;. 
Since t he problem was to survey the reading situation at t he Vine 
Street School, it i s obvious t hat all interpr etati on s and implications 
mu;:;t be made in t s r rns of e. specifi c s ituation, and t hat no gcnc~raliti es 
can b e expre ssed. 
It mu s t also be realized j_n t he fo llowing discus s ion t hat:: 
1. t h e c l ement of.' subj ,ctivi ty throughout the s urvey Ytas gr Bat 
bee use: 
a. tee.cher :s rate differ ently under all or any oondi tions. 
b. teachers' inter prets. tions of direetions for ad·nini s t e ring 
and scoring t he test s differed. 
o. the teaol! ~;J r-constructed tests did not adet;uate ly provide 
for object i vity in scoring . 
d. t he pupil-teach er r elationship enter ed into t he pupil 
rating. 
e . the philosophy of' rating a pupil in r e le,tion to h is 
c e.paci ty r athe r than the grade leve l in which he is 
placed was c i ffi cul t for some te.e.chers to accept. 
,. 
2. t eachers vary in t heir inter es t ~:> in reading phases and , 
t !-crefor e , teach one skill better t h an a.noth -Jr. 
3. in a teaching staff of twenty-three, the law of averages 
decrees that teachers will range in 'their ability from 
.· excellent to poor. 
4. in a school where pupil placement i:;o on a soc ial basis, the 
capacity, and t herefore ach ievem(2lnt, is certain to differ 
from class to class within the same grade level. 
5. in this survey there was no attempt made to equalize groups. 
It must al so be remembered that: 
67 
1. since the survey was made in May, the achievement for any grade 
level sh ould have been in the upper register for that grade. 
2. compr ehensive as the survey was, it did not take into 
consideration all of the elements of r eading such a s the 
emotional adjus t ment or l anguage handicap s of the children 
te s ted. 
3. in speaking of the teachers' strengths and weaknes ::: e s , 
no one statement applies to all teachers. 
4 . t he vocabularies used in the stories to be r ead did not 
coincide with those already taught to children i n t he first 
grade. 
FINDINGS . 
A review of the data and its analysis might lead to the statement 
that the survey at the Vine Street :School showed t hat: 
1. the range of achievement and chronological age followed the 
expected spread of about three l ev els per grade. 
2. i n general the r esults of the informal t ests showed lower 
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achievement than did the standard tests. 
3 . there was need for further s timulation of interest in 
reading, particularly at the fourth and fifth grade levels. 
4. in oral ree_ding, those skills which ar e related to interpretatio 
show the greatest de ficiency. The greatest need for help in 
all oral reading skills was sh own in the fifth grades, about 
twenty-five percent needing help at this level. 
5. development of ability in word meaning is greatly needed in 
all grades, and a close relationship appears to exist, 
between this ability and that of comprehension in the in-
termediate grades. 
6. there seems to be a close relationship between the skills of 
phrasing and interpretation. 
7. the skill of word analysis appears to be receiving sufficient 
emphasis in the pre sent reading program. 
8. the study skills show from tewnty-eight to thirty-five per-
cent in the intermediate grades. 
In regard to teaching practices, tJ:l_e survey- revealed; 
1. unawareness of the fact that the ability to r ead i s the 
result of mastering many specific skills. 
2. that objective-type tests and out-of-class activities were 
be ing used to the extreme. 
3. that testing is an integral part of teaching. 
4. that teaching and drill in the mechanic s in reading must be 
continued, for most chil dren, throughout the six grades. 
\ 
To convert these finding into generalities it would seem that: 
1. a lowering of achievement in mo st of the reading skill s was 
evident in grade five, and a decided break in achievement in 
all reading skills was discovered at the grade three to four 
level. 
2. although t he interest in r eading was good, in a ll grades, 
it n eeded gr eater emphasis in the middle ones. 
3. the children .of the Vine Str eet School were weak in all of 
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the oral reading skills wh ich might be groupe d under the 
headings of "Interpr etation" and "Comprehen s ion." They were 
strongest in those . skills neces sary to the mechanics of reading 
such as word analysi s , lack of lip-movement, and repetition 
or omission of words. 
4. it became certain that ther e could be no assurance that a 
child weak in one skill, would also be weak in any ot her skill. 
5. in t he intermediate grades, there was exceeding weakness in 
the study skills. 
6. proceeding to the relationship between succe s s in rea ding and 
interest in reading; the use of the dic.tionary and ability to 
find meaning from content; power to express compl e te thought, 
phrasing and comprehension; lip movement and speed, there was 
evidenc e that it wa s very close. 
IW?LICATION:S . 
The most outstand~ng implication is the need to incr ease the emphasis 
of t h e teaching in the primary grade upon tho s e skill s wh ich come under the 
headings of comprehension and interpretations. 
The need to provide more opportunity in the classroom situation f or 
word enrichment, audience situations, and practices on specific skills 
all through t he grRdes, is evident. 
The classroom situation must also provide for more experience in u se 
of study skills, and greater challenge to ch ildren of superior reading 
ability. This latter need raises the question of more suitable r eading 
material for these superior children both in quantity and type. Of even 
greater need, is the reading material of rna ture interest and elementary 
vocabulary for children in upper grade s with primary grade capacity. 
With the realization that reading is made up of many skills, it 
became obvious t hat provision should be made for teaching and practicing 
these individual skills. It became still further evident, that since 
no two children needed the same amount of help on any two skills, that 
frequent testing and much r egrouping is necessary to meed individual 
needs, and for economy in teaching. 
Thi s presents the need for teachers of a single grade to be prepared 
to teach reading on at least three level~ of achievement, and to develop 
any specific reading skill in any grade. 
INTERPRETATION OF IMPLICATIONS INTO CLASSROOM PROCEDURE. 
This survey was made as a basis for building a reading program to 
better meet the needs of the children. 
"~i Jhat then can be taken from the findings and i mplications which may 
become a definite part of classroom procedure in the Vine Street School. 
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As a. result of many faculty discussions on the survey findings, the 
following recommendations were made: 
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1. At the beginning of the school year, all teachers above grade one, 
using the record sheet as herein illustrated, should test every 
child by use of informal tests in the specific reading skills which 
appear on that record sheet. 
2. Using the test results, the children shall be grouped for reading 
within a. classroom, according to their needs in terms of each 
' • \ 
specific skill in reading. 
3. Records similar to the illustration shown on page 
may be made • 
of this survey 
4. That on two days a. week, at stated times of one-half hour each , 
the teachers in the intermediate grades be ready to teach two of 
the reading skills, and all children from all t hese grades needing 
help in those skills be sent to that t eacher. 
5. Devices, suggestions for motivation, and assignments in word 
enrichment be worked out, and placed in pamphlet form for the use 
of all teachers. (See report on meaningful Reading Vocabulary in 
appendix. ) 
6. MOre audience situations for oral reading, and more opportunities 
for dramatization be provided in the classroom. 
7. More material for children of junior high school ability be pro-
vided for grades five and six. 
8. Investigation of the spread of ability and chronological age at 
the third and fourth grade levels be made to ascertain its 
necessity and desirability. 
9. Each teacher will test children in the various reading skills 
often throughout the year and chart growth in them. 
10. The t esting department be requested to administer intelligence 
tests at the beginning of the third and fifth grades. 
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11. To promote interest in reading, lists of books be made wh ich wer.e 
to be kept for particular grade levels, and lists of supplementary 
book s be made for all grade levels which mi ght be used in any 
grade. 
12. That the speech teacher be reque sted to provide dev ice s for the 
development of better enunciation. 
13. That greater emphasis be placed upon phrase reading throughout 
the grades. 
14. That a greater use be made of the essay-type and thought question, 
and that teachers give greater care to the wording of questions 
to promote the development of the ability of comprehension. 
This program is under way at the Vine :Street School. It is perhaps 
too early to judge results, but teachers ar.e finding the development and 
the interpretation of it into classroom a ctivities very interesting. 
Already, however, great strides have been made in stimulating interest in 
reading and provision for devel o,p i ng the oral reading skills wh ich were 
found to be the weakest. The most fascinating result of the inauguration 
of the new program is the increased teach ing and development of word enrich-
roent. 
• 
·, 
· APPENDIX 
• 
SAMPLE OF TEST IN SPEED Al'J""D COMPREHENSION 
GRADE TITLE PUBLISHER PASSAGE 
pp.l64 -166 
1-----·-·-
High Down Our Street Macmillan 
First 
Directions to Children: 
Fill in the b l ank with the right word . 
1. The told David when it was morning . 
------
2 . In winter· the c ows stayed in the . 
3. David helped his father with in 
the spring. 
4 . The animals needed for winter. 
5 . The took the hay to the 
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SAMPLE OF TEST IN SPEED AND COMPREHENSION 
GRADE TITLE PUBLISHER PASSAGE 
---·-
High pp~163-Midd1e 
Second We Grow Up .Macmillan Page 165 
Questions 
1. Little Ugly Face wished she could 
go to the with her sisters. 
-----
2. The sisters asked for for 
their hair. 
3 . The sisters asked Ugl y Face to 
their faces. 
----
4. What did the sisters put on for 
clothes? 
5. ~~at kind of. blanket did Ugly 
Face have? 
NO. WORDS 
191 
Answers 
dance or 
feast 
oil 
paint 
blankets 
ragged 
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GRADE 
Low 
Second 
SAlvlPLE OF TEST IN SPEI!.'D AND COMPREHENSION 
TITLE PUBLISHER PASSAGE 
We Grow Up Macmillan 
Questions 
1. Topsy and Bingo played with the . 
2. Bingo climbed onto the table from the 
3. Bingo found in the can. 
4. The ca.n bu..mped Bi ngo on the . 
5. Where. did Bingo go to h i de'? 
7 5 
NG. WORDS 
219 
Answers 
rug 
. chair 
flour 
head 
under the bed 
GRADE 
High 
Third 
l 
SAMPLE OF TEST IN SPEED AND C011PREHENSION 
TI'l'I.E 
Meeting Our 
Neighbors 
PUBLISHER 
.Roughton 
Mifflin 
Questions 
PASSAGE 
l Page 294-295 
Choose the best answer. 
1. Something inside the basket went 
(bump, crack, tumble) 
2. 'l'he little ducks ate (every othe r 
day, for many days, for ten days.) 
3. Before he hopped doWll, the duck 
(stretched himself, went, 11~uack, 
quack," became fri ghtened.) 
4. Altogether there were (six, twelve, 
sixteen) little ducks. 
5. The duck eggs were (in the hay, in 
the big basket, in the morning.) 
NO. WORDS 
220 
Answers 
crack 
many days 
stretched 
himself 
twelve 
basket 
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GRADE 
i-· 
Low 
Third 
SAMPLE OF TEST IN SPEED AND COMPREHENSION 
TITLE 
Elson Readers 
III 
PUBLISHER PASSAGE 
Scott Foresman pp~ -~ 151-lei:l 
Questions 
77 
NO . WORDS 
296 
Answers 
l~-----4------------------~------~--------~~----------~--------------~l 
1. vVhere did the old man live? 
2. How can you tell he worked hard? 
3. What was he eating? 
4. ~at did he do with the apple core? 
5. With what did people pay him? 
hut 
he wa.s bent 
an apple 
saved it or 
put it away 
apples 
GRADE 
High 
Fourth 
SAMPLE OF TEST IN SPEED AND COMPREHENSION 
TITLE PUBLISHER PASSAGE 
' 
Wonde r World Wii1ston Book III Page 161 
Questions 
- L 
1. Name two things which are used by sheep-
raisers in shearing sheep. 
2 . vVhat is the wool from the sheep called? 
3. IVhere is the fleece sent? 
4. On what part of the sheep does the longest 
and softest wool grow? 
NO . WORDS 
203 
Answers 
shears 
machines 
fleece 
woolen mill 
or mill 
shoulde rs 
and sides 
5. How old are the lambs when first sheared? 8 months 
! 
GRADE 
!Fourth 
SAMPLE OF TEST IN SPEED AND COMPREHENSION 
TITLE 
Child Story 
Readers 
PUBLISHER PASSAGE 
Lyons & Carnahan PP* -458,.;459 
Questions 
NO. WOP..DS 
24:5 
Answers 
1. Andrew Carnegie wa.s a. very rich man true 
when he died. 
2. 'V'Jhen he was young he was very ca.1;eless false 
about his money 
3. Andrew Carnegie invested his money true 
wisely. 
4. He worked in a grocery store after false 
school. 
5. Many boys a.nd girls earn money today true 
and spend it wisely. 
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SAMPLE OF TEST llJ SPEED AND COMPREHENSION 
GRADE TITLE PUBLISHER PASSAGE NO. WORDS 
Low Wonder World Winston PP• 205-20'1 ···· 
r·-· 238 
Fourth Book III . . 
Questions Answers 
------+-·----- --------- --·-~· ----·-------- - -t---------11 
1. Why is :father going to New York? 
2. Why had Fathe r promised John a trip? 
3. What two t h ing s will Father and 
John do on the .train? 
4. In vmat kind of a car will they ride? 
5. What did John c arry when he went to 
the station? 
On b u siness 
bad time or 
had chicken-
pox or sick 
sleep and eat 
pullman 
His ovm bag 
or 
a separate 
bag. 
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SAMPLE OF TES'r IN SPEED AND COIVIPHEHENSION 
GRADE TITlE PUBLISHER PASS AGE NO . W"ORDS 
~------~-------~---------· --------------------~-----------------------------
Fi fth Child Story 
Reade r s Lyons & Carnahan 198 
Page 376-
377 (end 
of 1st p .) 
~------~----------------+---------------------r-------------~---------------
I 
I 
.I 
I 
l 
I 
I 
I 
I 
l. 
2 . 
3. 
4 . 
5 . 
Questions 
Fill i n the blanks. 
The Arabs called Lawrence 
and • 
-------·- ---
World's Imp 
Wrecker of 
trains 
The Turkish armies could not live without food 
and • ammuni tion 
------ -------------
Lawrence used dynamite to 
-------
wreck bridges 
and • 
----- -----
Ls.wrence showed the Arabs he had 
strength to 
• 
could ride 
and endure great • 
Lawrence led the armies in the 
• 
stop trains 
the I fi ght 
------~ j camel s 
I har dships 
I world war 
I 
GRADE 
Sixth 1--·-T 
SAMPLE OF TEST IN SPEED AND COiviPHEHENSION 
TITLE 
Child Story 
Readers 
I 
PUBLISHER PASSAGE NO. WORDS 
Lyons & Carnahan- (~:::,;~:1 
of P• to 
line 20) 
Questions 
214 
Answers 
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~------~------------------~--------------------L-------------+-----------------
1. Vfuat colors give warmth of feeling? 
2. vTh.at are the cool colors? 
3. In what kind of pictures are the warm 
colors used? 
red, yellow, 
orange, brown 
I
I blue, green, 
gray 
4. 
I indoor picture' 
In what kind of pictures are cool colors 1 regrige rators, 
kitchens, 
bathrooms 
used? I 
5. What are the dainty colors? ! lavender blu"' ~-------L-----------------------------------·------------------__l___ pink. " • 
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··ot ~t• t e i.e: co .pt.t d by divid.ing numb&r o f "11ro r ds r ead by nm'libor of minut t'h 
Pupn t 1· .es 
Co1ll.p¥"eheu ion 
(Num r Ri6 ht) 
• ao:n 
t 
out 
ono r · orlf! ( ll I ) 
Child Stor y H ~•i ( lV} 
'l:.Jt 
202 • ao.; 
10 
2 6 • 101 - 202 - 203 
20$ 
~03 .... 2 '""{) 
2 3 
') 8 - 302 
209 
308 
20~ - 209 ... 3()t! 
20 .. 20; ... '03 
301 
{l) 311 
O';i • 21)9 
310 - 30... ... !12 
Sll 
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Grade l 
1 and 
2 at 
3 it 
4 in 
5 ay 
6 an 
7 ook 
8 un 
9 am 
10 ot 
l. and 
s tand 
band 
TESTS I N WORD ANALYSIS -- FRH.1ARY GRADES 
PHONOGRAM SELECTF.:D FROM LIST;) FOR 
GP~ES 1, 2, AND 3 
Grade 2 
ink 
. oar 
old 
ent 
out 
eat 
eep 
op 
ight 
or 
WORD'S LI STE:D FROM PHONOGRA.Iv1S 
GRADES 1, 2, AND 3 
Grade 3 
o~ght 
igh 
tion 
itch 
oach 
eel 
oast 
oil 
atch 
ound 
Score equals the number of correct pronu~ciations 
GRADE l 
2. at 
fat 
3. it 
hit 
bit 
OG 
86 
WORDS L I BTED FR Qil.~ PHONOGRAci1S 
GRJ\.D!~S l, 2, AND 3 
4. in 5. ay 6. an 
bin pay fan 
pin jay began 
sing lay 
7. ook 8. un 9 . am 
nook bun ham 
hungry lamb 
10. ot 
dot 
cot 
GRADE 2 
l. ink 2. oar 3. old 
link boar gold 
blink soar mold 
drink s cold 
bold 
told 
4 . ent 5. out 6 . eat 
tent l ent spr out meat 
w.ent st out bleat 
spent about treat 
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7. eep 8. op 9. ight 
creep drop delight 
keep shop sight 
sleep flop right 
might 
10. or 
horn 
sworn 
acorn 
morn 
scorn 
GRADE 3 
l . ought 2. i ght 3. tion 
sought sigh station 
fought mighty vacation 
thought night plantation 
thigh notion 
attention 
4. itch 5. ound 6. oach 
pitch sounded coa ch 
switch mound roach 
ditch hound poach 
twitch round approach 
hitching 
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7. oil 8. atch 9. oast 
soil hatch toast 
toiling; match roast 
spoil scratch boast 
coil patch coast 
thatched 
10. eel 
reeling; 
peel 
steel 
kreel 
1. part 
participate 
partisanship 
departmental 
departure 
apartment 
partner 
imparting 
4. port 
portcullis 
portfolio 
por traiture 
portrait 
portable 
portage 
portmanteau 
importune 
deportment 
WORDS MADE FRO 1  PHONOGRAJY'tS 
GRADES 4, p, AND 6 
2. s~nt 
pr~sentable 
oo sented 
di~sent 
se~tence 
ab ·entee 
se timent 
5. j ct 
in: ection 
ob; actionable 
prcjector 
sutject 
de ection 
ob,ect 
ob,ectiveness 
re,ect 
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3. turb 
disturbance 
turbulent 
imperturbable 
turban 
disturb 
perturb 
6. pend 
impending 
dependable 
appendage 
appendix 
suspend 
independence 
appendicitis 
depending 
pendulous 
90 
WORDS lVIA.DE FROr PHONOGRJJ,B:S 
7. serve 
GRADES 4, I' AND 6 
J 9. lect 
observe ge ,erate intellectual 
conserve ret enerate neglect 
conservation ge erous election 
deserve de enerator dialect 
preserving selected 
reserve selective 
coll ectively 
lecture 
10. leg 
legacy 
legible 
l egume 
TEST IN WORD ANALYSI S - INTERMEDIATE GRADES 
Ifote -- Score. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8 •. 
9. 
10. 
Number of each correc~ pronunciation made in not more 
than ten minutes e quals nu~ber correct. 
Words selected should be in child's speaking vocabulary. 
PHONOGPJ~M$ SELEC PED FROM LISTS 
part 
sent 
turb 
port 
j ect 
pend 
serve 
gen 
lect 
leg 
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THOROUGH DETAI E:I· P..EADING 
SAMPLE TEST - GRADE V 
CEILD STORY READERS BOOK V 
P• 180 (last paragraph) to P• 182 end of fir st full paragraph) 
Put tl'lro checks before major topics, a .d one check befor€1 minor topics. 
(5 major -- 10 minor) 
,/1- Old l'Turemburg trees crippled. 
/2- Some have 4,000 rings. 
~- Never seem to get blights. 
//.It- .Sequoias strong, full of life. 
vS- Roots stretch 200 feet. 
Young trees grow around base of ol :i tree. 
Few old t~ees in Europe. 
Some old as Moses. 
~- Sequo ias grow old slowly. 
io-
cfl-
W2-
k'3-
11'4-
. ~ lf5-
Sequoias sturdi er than European tr 3es. 
Sequoias oldest trees. 
Tr e e h as ring for each year. 
Not old till thr ~, e t housand ;>rears. 
Stand high above other trees • 
Young trees grow from big roots. 
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SAMPLES OF TEACHERS' REPORTS ON ~1EANS OF DISCOilERDJG I l\TTEREST 
OF CHilDREN HI READING 
GRADE VI 
Will you please list below the means by which you judge the interest 
· in reading of your pupils. 
By their interest in and selection of library books. 
By their eagerness to give book reports. 
By the type of books they report on. 
By ability to do research work in Social Studies. 
By preferring to read in spare time rather than 
participate in other activities. 
Through type of story they write in "free vvri ting" 
teacher can judge interest of child. 
GRADE V 
Will you please list below the means by which you judge the interest 
in reading of your pupils. 
Number of books trucen from our school library. 
Desire to use "spare time" for reading. 
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Questions such as, "May I read when I finish my------. 11 etc. 
Number subscribing to "Young America" or other school 
papers. (Reading them when they get t hem.) 
Volunteering to read on morning program. (Requires studying 
the selection to be read.) 
Reporting to class, news items read in the daily papers. 
Eagerness to do research work. 
Disappointment at having to lose a library period. 
Desire to receive books as gifts - bringing them to school 
to show and read. 
Their ability to discuss current events (although I realize 
much is gotten from the radio.) 
GRADE IV 
Wili you please list below the means by which you judge the interest 
in reading of your pupils. 
Books charged out from library. 
Vfuich children take books? Y.Jhat do they take? 
Watching reading interests of individual during libra~r period. 
Notice which books or stories children choose to dramatize. 
Vfuich books they choose to illustrate. 
Check record of circulation of books in own room. 
'Which children prefer "reading" to other activities during 
"free time." 
(Vfuat are they reading?) 
Observing during pleasure reading time which children read 
t he entire period, which ones read for a few minutes, then 
want to do something else. 
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GRADE III 
Will you please list below the names by which you judge the interest 
in reading of your pupils. 
I trJ to observe the following: 
Their willingness to attempt a new story. 
Their attack on a new word. 
Their participation in the library. 
a. kind of books taken out. 
b. kind of books read in library. 
c. willingness to read to Mrs. Silver. 
d. whether they actually read or look at pictures. 
Their interest in their own reading groups. 
i.e., children often ask, "Is my group reading today?" 
Their sharing during audience reading . 
Taking books home at night. 
GRADE II 
Will you please list below the means by which you judge the interest 
in reading of your pupils. 
Interest in stories read in reading group. 
Reading of stories in out-of-class time. 
Bringing stories and books to share with class. 
Bringing in news items. 
Reading of newspaper items. 
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Readii1.g items on bulletin board. 
Br:i.ng i nr; in reports for social oi;udies . 
Se l ection of hooks durinz library pe.riod, to read during 
lib ra.ry tLlle or at home . 
Use of public library. 
Reading signs on way to school 
G&'lDE I 
Will you please list below the moans by ""''hich you judge t he interest 
in readi!1£ of your pupils . 
now does he use his tir.1e i n tho libra:nft 
· roadin!J; or looking a:t t h ings around tho room, turninr; pa;:;esi 
Does he reo.d in out-of• clo.ss time? 
Does he show persintcnce Y.rhen readinc; silently ? 
Doos · he seem ea;;er to rca.d to ot;'!er::d 
Does he tuke library books home? 
Does he .;rin[J; books· from home to sha.re ? 
Does he do "incidental" rec.dinG, s uch as sicns 
(when class takes a trip?) 
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TF.:ACHERS ' REACTIONS TO SURVEY IN READING AS REPORTED BY TEEM 
GRADE VI TEACHER A 
The survey revealed children were in need of more training in skirmning. 
It discovered thzt, in general, every child leaned toward one type of 
r eading, according to his own interests. 
The testing over a short period of time made children test-conscious. 
Teacher-made tests were adjusted too much to meet children's ability 
in degr ee of difficulty. 
GRADE VI TEACHER B 
Thare should be a regular check up on Speed and Comprehension about once 
a month in upper grades. 
Written recall should have greater emphasis. 
More varied comprehension tests are needed. 
Books &~ould not be used for Written Recall. 
Matching tests are used to too great extent. 
Interpretation of tests is not scientific. 
Word analysis test was too easy, but were made ·from ch ildren's words. 
GRADE V TEACh""ER C 
I was made aware of all the different reading activities t hat go into 
the ability to read. 
Many types of reading activities ar e taken for granted, therefore, not 
taught. Example: skimming. 
Children think being able to read means being able to read rapidly. 
I 
li 
.97 II 
Merely see ing wor ds , not compreh ending t hem. 
Children overlook unfa~niliar word s unl e ,· s they are brought to t heir 
attention. 
l:>ome of t ho tests were too easy and obvious . 
The admini s tration of the t es t Wt\s not standardized. 'fhey were ad-
minist e r ed a ccording t o t he inte r pr e t a tion of the teacher . 
GRADE V TEACHER D 
F'rom oral and written recall tests : · 
Memorizing i s a u seful sk ill and we sh ould prov ide more opportunity for 
our ch ildren to develop it. 
Our children are poor in expressing t hemselves i n complete t houghts. 
Tr· is may be the r esult of too fre <:uent use of C1Uestions and t ests which 
require only a yes and no answer or a simple word answer. This 
may be a r ea son why written l anguage sr· ows poor sentence structur e and 
so many incompl e t e expr ess ions . It must be that we aro not providing 
enou gh op>ortunity f or practice in speaking complete thouGhts . 
98 _, 
Probably we hav e not been too aware of the fo.<;t t hat ther e are many types 
of readine s kills, all of vTh ich must be taught b ecau s e t h ey ar<:J not 
l earned u.ncom;ciou:sly by ch ildr en. 
There should be mor e f'recment check ups on speed and comprehens ion. 
•reaching voca bul a ry buil ding is needed. 
We mu st not be too s ur e t hat ch ildren who r ead a great deal are ngood" 
reade r s . They may be merely gaining pleasur e from reading ·even··thou.gh 
t heir speed, vocabulary, eye- span ~ etc., are poor. They read to get the 
s t or y wl'. en t h ei r en joyment could be enr i ch ed by pr oper t raining . 
Few ch i l dren seem to be superior in r ea ding . Every chil d seer~ t o nee d 
hel p a nd drill i n some phase of r e nd i ng , s o we can 't leave ou r so called 
"goo d reader s'' entir e l y to themsel v es , because they t oo nee d he l p and 
guidance . 
GRADE IV Tr-Acnm . .e.  
find ing s : 
Sp e ,?d and c mn.pr ehension a r e clo sel y rela t ed e xc ept f or super ior 
group . Amazing to note poot· com·1r ehen s i on t hat a cco::npan i e d v ar y unu sual 
spee d . 
Inadequate phra s ing r esult s in poor oonpr Gh ens i on. 
Or a l r eoal l i n most c a s es be t t er t ha n written . ( Due, I t h ink , t o 
inabil ity t o expr ess t hems elves and spel l ins difficultiGs . ) 
Clo se cor r el ati on be tween a b ility t o ge t meaning f rom c ontent and 
compr eh onG ion , e l so be t'."'leen inter est and a ch i ev vment . 
Need : 
More wor k i n sk i mming , and ge tting main i dea s f r om pa r a graph ; mor e 
(~·prac tice i n written r e call ; ch er! k• ups on compr ehen sion without u s i nt; 
t ext. 
Remar k s on t ost s : 
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If t e sting wer e starte d ea:r l i e r i n y ear and gi v en o cc&:3 i onall y· ~ t lie 
( teacher s ) woul d have mor e ti, e t o s i;udy t hem out , and t he ch ildren vroul d 
be l ess t e s t-con sciou s . Al so , we shoul d have t h-:te , a f t er d i acnosing 
indivi dua l d i f fi culties , to do mor e r mnedi a l wor k for each chi l d . 
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GRADE IV TEACHER F 
Correlations were evident between: 
1 Interest in reading and comprehension 
2 word meaning and comprehension 
3 phrase reading and speed 
4 lip-movement and speed 
5 skimming and thorough reading 
Note the difference in scores. 
It was interesting to note in the speed test~ the many T's in the sixth 
grade group~ and the many-'s in the fifth grade group. eg. 
6th grade 5th grade group 
10 t's 
5 v's 
4 -'s 
GRADE III 
no t•s 
2 v's 
7 -'s 
TEACHER G 
Word meaning and comprehension are closely related. 
Fast reading is not a sign that children comprehend. 
Quick recognition and ability to analyze words is not an indication that 
word meanings are understood. 
High reading interest rating and good reading are closely related. 
GRADE III TEACHER H 
Oral recall was poor generally. Good readers skipped important parts -
began at the conclusion of story. 
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Each teacher's interpretation and marking of tests varied greatly. 
Teachers' method of questioning is poor. Too many 11yes and no 11 type tests 
are used in the daily word. The check-ups in many reading books are too 
simple. The 11essay1' type test is not used enough. 
Chi ld's reading-group placement sometimes varied with each item that had 
to be checked. 
GRADE II TEACHER I 
I found that even the better readers needed more practice in oral recall 
·without help, and more drill on word-meaning such as matching words and 
definitions. 
GRADE II TEACHER J 
The children seemed to show greater proficiency in the Oral Recall part 
of the Durrell Test - where questions were asked orally for the child to 
answer - than in the Unaided Oral Recall section. Rere poorly organized 
recall and the avoidance of using new words in recall were common. 
The comprehension scores were noticeably higher than the scores in the 
mechanics of reading. 
The scores for comprehension of silent reading were lower than those for 
comprehension in oral reading. Perhaps this is because the teacher made 
tests for silent reading comprehension~ and for meaning were set at a 
higher standard than those in oral reading from the Durrell test. 
The results of the word analysis tests go to prove again, that the bright 
child grasps the idea of word analysis without our help; the slow child 
often fails to grasp it~ even with our help; but, the ave.rage child shows 
a definite need for many meaningful devices or word analysis games. 
I========~=====================================================F~--
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Success in reading and reading interest show a marked correlation. 
In addition, I feel the need of children learning to attack their reading 
more aggressively and more independently. 
Limitations of the Durrell Test, as previously pointed out: . 
1. The r.actor of speed was over-emphasized as a basis in grade 
placement. 
2. The scoring of errors made in oral reading does not sufficiently 
enter into the final score. 
3. The Durrell Test fails to challenge the reading ability of the 
children in the lower quartile. 
GRADE I TEACHER K 
The children did better on the oral recall with questions rather than 
unaided. 
The tests made out by the teachers to find children's reading level, had 
higher standards than those of the Durrell test. 
The test does not test down far enough for first grade use. 
It was interesting to note in word analysis that the bright children did 
well, and the slow had no idea what it was about. The average child, I 
thinlc with a little aid, would understand and be able to use in reading 
towards the end of first grade. 
GRADE I TEACHER L 
Should be given only at end of year to first grade pupils. 
N...ight be better to give it only to second grade. 
Test in phonics should not be given in first grade. 
A REPORT :fuiADE BY TEACHERS TO THE STAFF · ON MAKING READING 
VOCABULARY MEANINGFUL TO CHILDREN 
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From all sides, it is being borne in upon us that words mean little 
to children unless they have expei·iences behind them or are colored with 
meaning from vicarious experiences. Reading specialists are saying 
repeatedly that sight-word vocabularies should be built vri. th the emphasis 
on meaning. Of these~ Dr. Durrell is an ardent exponent, and urges stu-
dents to constantly 11 enrich11 word meanings. 
Teachers in Social Studies are asking that text book content be 
compatible with Social Studies teaching content. 
Since text-book vocabulary is dependent upon conten~ and since 
vocabulary is ma.de meaningful by experience, this question arose: 
What is the theme of content in books used in grades one and two? We 
investigated and as a result we might state a few generalities: 
1. Content ' of Pre-Primers~ in general, deals with family life. 
2. Older text-books dea.l . a.lmost entirely with traditional tales 
and folk lore in a. variety of versions. 
3. More recent text-boo~s deal more '•lith Social Studies material 
such as transportation, corrnnunica.tion, lives of people in 
various parts of our country, and typical peoples of other 
countries. 
4. The Traditional Tales most often used ave CINDERELLA, ELVES 
AND THE SHOEMAKER, LITTLE JACKAL .AND THE ALLIGATOR, AND 
LITTLE BLACK SAMBO. 
5. The pets most often mentioned are goats, rabbits, dogs, cats, 
lambs. 
6. Monkeys are the favorite animal~ bears and beavers being a 
close second. 
7. Practically every book deals with family life, farm life, 
.toys, and pets. 
This being the case, most of our children would find about one-half 
of the content of all text-books unmeani~ul and the vocabulary one of 
mere sounds, completely lacking in suggestion or use in daily living. 
Should we not then provide for more first hand experiences and visual aids 
in the field? 
/ 
• 
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Durrell Anal. Rea · Difficulty 
CHECK LIST OF DIFFICULTIES 
BACKGROUND SKILLS 
__ Hearing vocabulary poor 
__ Hearing comprehension poor 
from Durrdl-Sullivan 
Reading Capacity Test 
__ Faulty voice or speech habits 
from observation of conversation 
VVoRD 1iASTERY SKILLS 
VVord recognition. .. . . . . . . . . . . . . . . Page 10 
__ Low sight vocabulary 
__ VVill not try difficult words 
__ Can spell but not pronounce 
__ Ignores word endings 
__ Guesses at word from general form 
VVord analysis . . . . . . . . . . . . . . . . . . . . Page 10 
__ VVord-analysis ability poor 
__ VVill not try difficult words 
ORAL READING (Cont'd) 
Voice, enunciation, expression .. .. . .. Page 5 
__ Strained, high-pitched voice 
_-_ 1ionotonous tone 
__ Volume too loud 
__ Volume too soft 
__ Poor enunciation in all reading 
__ Poor enunciation of difficult words 
__ Ignores punctuation 
__ Habitual repetition of words 
__ Habitual addition of words 
__ Omits words 
__ 1iarked insecurity evident 
Comprehension . . . . . . . . . . . . . . . . Page 5 or 7 
__ In easy material 
__ In difficult material 
__ Has no method of word analysis GENERAL READING HABITS.. .. . .. . . . Page 6 
__ Sounds aloud by: single letters_ -- Head movements; marked- slight 
blends - syllables -- Loses place easily 
__ Unable to combine sounds into words 
__ Looks away from word after sounding 
__ Sounding slow or inaccurate 
__ Spells words; successful -inadequate 
__ Silent word study; successful- inade-
quate 
__ Enunciates badly when prompted 
__ Systematic errors (See tabulation) 
__ Names of letters not known 
__ Sounds of letters not known 
__ Blends not known 
VVord skills in oral reading.. ... . . . . . Page 5 
__ Low sight vocabulary 
__ VVord-analysis .ability inadequate 
__ Errors on easier words 
__ Guesses at unknown words from context 
__ Ignores word errors and reads on 
__ Poor enunciation of prompted words 
VVord skills in silent reading.From informal tests 
__ Ignores difficult words 
__ Derives no word meanings from context 
ORAL READING 
Phrase reading . . . .. . . . . . ... . ..... . Page 5 
__ VVord-by-word reading 
__ Inadequate phrasing 
__ Incorrect phrasing 
__ Eye-voice span too short 
__ Uses finger or pointer 
__ Holds book too close or incorrectly 
__ Frowns and shows signs of tenseness 
__ Poor posture 
__ Effort and attention low 
__ Easily distracted 
__ Lacks aggressiveness in attack 
__ Shows aversion to reading 
SILENT READING . . . . . . . . . . . . . . . . . . . . P age 8 
1iechanics 
__ Low rate of silent reading 
__ High rate at the expense of mastery 
__ Lip movements; constant- occasional 
__ VVhispering; constant - occasional 
__ Lacks persistence in hard material 
__ Marked insecurity evident 
__ Poor attention necessitates rereading 
Comprehension 
-- In easy material 
__ In hard material 
Eye movements 
__ Too many per line 
__ Irregular pauses 
__ Regressive movements 
Comparison with oral readi~g 
Speed: __ Higher __ Same __ Lower 
Recall: __ Better __ Same __ Poorer 
Security: __ Better __ Same __ Poorer 
I [ 2 ] 
RECALL 
Oral recall ........ .. . Page 6 and 8* 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories and gue 
__ Response labored and slow 
__ Avoids use of new words in r 
__ Recalls details badly on ques ns 
__ Very scanty recall on hard m 
VV ritten recall . . . . . . . . . . . . . . . . . . . . Page 12 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories and gue es 
__ Avoids use of new words in r all 
__ Laborious writing 
__ Spelling difficulty impedes rec ll 
STUDY SKILLS .. .. ..... . . . From inf mal tests 
Thorough reading skills 
__ Organization and evaluation 
__ Reading for details 
__ Outlining and summarizing 
Speeded reading skills 
__ Locating information 
__ Scanning 
Associational reading 
Use of dictionary and reference mat ials 
SPELLING . . . . . . . . . . . . . . . . . . . . . . . . . . Page 12 
__ Omits sounds or syllables 
__ Adds sounds or syllables 
__ Incorrect phonetic spelling 
__ Correct phonetic spelling but ncorrect 
on no,n-phonei:ic word elem ts 
__ Slow handwriting 
VVRITING . . . . . . . . . . . . . . . . . . . . . . . . . . Page 12 
__ Speed too low 
__ Poor letter formation 
__ Poor position of hand, pencil, per, etc. 
__ Irregular height 
__ Irregular spacing 
__ Irregular slant 
*Double check this list, using a che 
difficulties in Oral Recall from Oral 
(page 6) and a cross (X) for difficulti 
Recall from Silent Reading (page 8). 
(v') for 
Reading 
in Oral 
,. 
• 
Durrell Anal. Reading Difficulty 
SCHOOL RECORD 
Age at school entrance ....... . ... . . .. . . . . .. .... . . Onset of difficulty .. . .... . . . . . .. . . . .. .. .. .. .... . . 
First-grade absences .. .. .. . .. . . .. .. . .. .. .. . . .. .. . Schools attended . .. . . . ... .. .. ... . . . .. . . ... ... . . . 
Recent absences . ... . . .. . .. . . . .... . ... ... ... . ... . Reading method used . ........... .. .... .. . .. .... . 
School report (or classroom visit): Poor discipline . ... .. . . .. ... ........ ... .. . ... ... . 
Discouraged .... . ....... .. .. .. . .. ...... . .... . .. . 
MEDICAL RECORD 
Latest examination of eyes . .......... . ........ .. . by .... . . . ..... . . . . . ......... ... . . . .... . . . ... . . . . . 
€:linic examination suggests: 
Nearsighted. . . . . . . . . . . . . . . . . . . . Farsighted ... . . .. .... . ...... ... . .... .. .. . 
Astigmatism . . . .... . .. .. . . : . . . . . Coordination difficulty . .. . .. .. . . .. . . .. .. . . 
Hearing . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Auditory discrimination .. . . .. . . ..... . . . . ... ... . . . 
Pertinent medical history : Source . . .. . . .. . . . .. . .... . .. ... . ..... . .. . . . . ... . 
PSYCHOLOGICAL FACTORS- HOME HISTORY: Source ... . .. . . .... . .. ...... . ... ... ... . .. . .. . . 
Other siblings - where in school ? 
Handedness change 
Emotional reactions 
Special interests 
Tutoring possibilities 
Previous tutoring 
REMEDIAL PLANS (Individual tutoring- small group work- remedial class) 
1. 'Level of reading materials 
2. Motivation type- interests 
3. Word work 
Word analysis- level, type 
Immediate recognition 
Phrase work 
4. Oral reading plans 
Mechanics 
Comprehension 
5. Silent reading plans 
Mechanics 
Comprehension 
6. Study skills 
Thoroughness 
Flexibility 
Association 
. . 
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Durrell Anal. Rea 
ORAL READING 
Instructions. Make a record of time, errors, phrasing, and comprehension according to the dire m 
the manual. 
1. Time... .. . . ... Number of Reading E"ors ." . . ...... . 
Muff IS a little yellow kitten. 
She drinks milk . 
She sleeps on a chair. 
She does not like to get wet. 
__ 1. What color was the kitten? 
__ 2. What does she drink? 
__ 3. Where does she sleep? 
__ 4. Why doesn't Muff like to go out on rainy days? 
2. Time . .. ...... . Number of Reading Errors ..... . . ... . 
A little bl ac k dog ran away from home. 
played with two 
him. It bega n 
big dogs. 
to rain . 
They ran away 
He went under a 
He wanted 
way. He 
him home. 
to go home, but he did not know 
saw a boy he knew. 
__ 1. Who ran away from home? 
__ 2. How many other dogs did he play with ? 
__ 3. Why did the dog go under the tree ? · 
__ 4. What did the dog want then? 
__ 5. Whom did he see? 
__ 6. How did he get home? 
The boy 
He 
from 
tree . 
the 
took 
4. Time . ... . ..... Numher of Reading E"ors .... ... ••. 
Henr.y goes to a large lake In summe ' Last -
summer, a motorboat sank near his hous The 
boat had ten men on it. The man ho was 
runmng the boat brought it very close to the 
shore when the water was low. He hi a big 
rock under water. It made a hole 1n th bottom 
of the boat. The water came In very fa t. All 
of the men swam to shore. 
Where does Henry go in summer? 
What happened near his house? 
What kind of boat was it? 
What did the boat hit ? 
How fast did the water come in 1 
How many men were on the boat? 
_1. 
_2. 
_3. 
_4. 
_s. 
_6. 
_7. What happened to the men on the boat ? 
5. Time....... .. . Number of Reading Errors. ...... . . . 
In 1807, Robert Fulton took the first 
In a steamboat. He went one hundred 
Hudson River. The boat 
ng trip 
nd fifty 
ent five 
3. Time. . . . . . . . . . Number of Reading Errors . ... . .... . 
miles up the 
miles an hour. This was faster than a teamboat 
Six boys put up a tent by the side of the nver. had ever gone before. Crowds gathered on both 
They took things to eat with them. When the banks of the nver to see this new kind of boat 
sun went down, they went into the tent to sleep. go by. The fishermen did not like e boat. 
In the night, a cow came and began to eat grass They were afraid that its noise and splashing 
around the tent. The boys were afraid. They would drive away all the fish. 
thought it was a bear. 
__ 1. How many boys went camping? 
__ 2. Where did they put up their tent? 
__ 3. What did they take with them .besides their tent 1 
__ 4. What did the boys do when the sun went down 1 
__ 5. What came around their tent in the night? 
__ 6. What was the c.ow doing? 
-- 7. What did the boys think the cow was? 
__ 1. What did Robert Fulton do in this story 1 
__ 2. What kind of boat was it ? 
__ 3. What river was the trip made on 1 
__ 4. How far did the boat go ? 
__ 5. How fast did it go? 
__ 6. Who did not like the boat ? 
__ 7. What were the fishermen afraid would happen? 
TIME AND ERROR RECORD 
PARA-
GRAPH 
No. 
2 
3 
4 
5 
6 
7 
8 
No. oF ERRoRs 
1 
READING CoMPRE. L M H 
so 38 30 
90 75 60 
READING TIME 1 IN GRADE 
2 3 4 5 6 
L M H L M H L M H L M H L M 
27 20 15 
55 41 30 
65 so 40 35 25 20 
70 40 32 30 27 24 
70 so 42 40 35 30 27 25 22 
90 75 65 60 55 52 45 40 
80 72 65 60 55 
90 65 
r 4 J 1 In seconds. 
• 
6. Time... ... . ... Number of Reading Errors ... .. .. .. . 
The richest diamond field 1n the world IS tn 
South Afri ca. D eep pits y ield a hard substance 
called "blue ground " whi ch co ntains the diamonds. 
The blu e g round IS spread over th e dr ying fields for 
a yea r. Th e weathe r gradually cr umbl es it . Then 
it IS tak e n up and run thr oug h was hing ma chines 
which sort out th e stones an d th e diamonds . The 
value of th e diam on ds IS d et ermined b y color, stze, 
and purity. Blue, y ello w, ora n ge, brown, and green 
diam onds ha ve bee n di scovered . The most valuable 
ones are pure white. The larges t diamond 
found weighe d almos t two pounds. 
_ _ 1. In what country is the ri chest di amond fi eld of the world? 
__ 2. What is the substance contai ning th e di amonds called? 
__ 3. Why is the blue g rou~d sprea d over t he drying fields? 
_ _ 4. What do the washing mach ines do? 
_ _ 5. What are some of the colors of diamonds ? 
__ 6. Whi ch diamonds are the most val uable? 
__ 7. How heavy was the largest diamond ever found? 
7. Time . .... . . . . . Number of Reading Errors . ........ . 
ever 
Durre)l Anal. Reading Dlfliculty 
8. Time....... . . . Number of Reading Errors . .... . . . . . 
Betwee n 1865 and 1900, the northern part of the United 
States enjoyed great prospe rity . Many new industries 
developed, amon g th e m the making of thread and ready-
made clothes . Th e invention of m ac hinery revolutionized 
methods of m a nufa ctu re. For exampl e, th e introduction 
of th e M c Ka y sewi n g ma ch ine p ermitt e d th e manufa cture 
of shoes in big factori es . Radi cal changes in steel- making 
all owe d enormous expansion of the Hon a nd steel industries. 
Th e Bessemer process of smelting was introduced into the 
co untr y in 1864 and the open-hearth process in 1867. As a 
result, m ore m ac hinery could be built, and fa ctories became 
more productiv e. 
__ 1. Wh at great development is described here? 
_ _ 2. When did this industrial growth take place? 
__ 3. Wh at were some of the industries that arose? 
__ 4. In which part of the United States did this take place? 
__ 5. What invention increased the production of shoes? 
__ 6. What processes of steel making were used ? 
__ 7. What effe ct did increased steel produ ction have on industry 1 
CHECK LIST OF DIFFICULTIES 
Golf originate d 1n H oll a nd as a game played on PHRASE READING 
I C C. Th e ga m e 1n it s pres e nt fo rm first a ppeared 
In Scotland. It b ecame unusually popular and 
kings found 
r oyal 
people 
it so e njoya ble that it was known as 
"the game ." J ames IV, however, thought 
that ne glected th eir work to indulge 1n this 
fascin a ting s p ort so that -it was forbidden 1n 1457. 
James r el e nt ed w h en h e fou nd how attractive the 
ga m e was, and it imm ediat ely regaineq it s former 
popularity. Golf s pread g r aduall y to other coun-
tries, bein g in troduce d 1n Am erica In 1890. It has 
grown 1n fav or until th ere IS hardly a town that 
d oes not boast of a p ri va t e or public course. 
__ 1. Where did golf originate? 
__ 2. How was it first played? 
__ 3. Where did it first appear in its present form 1 
_ _ 4. Why was golf forbidden by James IV ? 
__ 5. Why did he change his mind? 
__ 6. When was golf first introduced in America? 
__ 7. What evidence have we of its popularity ? 
__ Word-by-word reading 
__ · Inadequate phrasing 
_ _ Incorrect phrasing 
__ Eye-voice span too short 
VorcE, ENuNciATION, ExPRESSION 
__ Strained, high-pitched voice _ 
_ _ Monotonous tone 
__ Volume too loud 
__ Volume too soft 
__ Poor enunciation in all reading 
__ Poor enunciation of difficult words 
__ Ignores punctuation 
__ Habitual repetition of words 
__ Habitual addition of words 
__ Omits words 
__ Marked insecurity evident 
WoRD SKILLS IN ORAL READING 
__ Low sight vocabulary 
_ _ Word-analysis ability inadequate 
__ Errors on easier words 
__ Guesses at unknown words from context 
__ Ignores word errors and reads on 
_ _ Poor enunci ation of prompted words 
[ 5 ] 
CoMPREHENSION 
___ Good 
___ Fair 
___ Poor 
MEDIAN READING 
GRADE 
.. 
ORAL READING- UNAIDED ORAL RECALL 
Instructions. Record time, errors, number of unaided memories, inaccurate memones, and promp 
aries, according to directions in the Manual. 
1. Time . . .. . . N o. of Reading Errors . . ... . 
Bob . .... . ...... . .. ... . . . 
was going ... .. . ... ... ... . 
to school. ... ..... ... . . . . 
He saw a red light . . ..... . 
and h e stopped . . ... . ... . 
The gre en light ca me .... . 
and Bob ran fast . .... . .. . 
Total .. 
2. Time . .. . . . N o. of Reading Errors . . .. . . 
A bo y had .. . . . .... .. . . . . . 
a big gray cat .. . ...... ... . 
He was going to giv e her . . . 
so me milk . .. . ........... . 
Sh e did not come . . . ... . .. . 
when he called . . . .. . .... • . 
He sa w her . ... .. . .... . .. . 
up in a tree .. .. .... . .. . .. . 
looking d o wn . .. . . . .. .... . 
at a big dog .. .. ... .. . . .. . . 
The boy sent the dog a way . 
Then the cat jumped down . 
from the tree . . . .. . .. .... . 
and came for her milk .. ... . 
Total .. . . . .. .. . 
3. Time . .. . . . No. of Reading Errors . .... . 
Dick .. .. . . .. . . . . . ... ... . . 
jumped out of bed ... .. ... . 
and ran do,wnstairs . . . .. . 
It was his birthday . ... 
He found a big basket. 
on his chair . ........ .. ... . 
at the table .... .... ... . . . . 
Something was moving .. .. . 
in the basket .... .. . . ... . . . 
Dick took off the cover .. .. . 
Out jumped . . . ... . .... . . . 
a little brown dog . ... . ... . . 
The dog started to b a rk ... . 
and wag his tail. . . . ... ... . 
He was glad to get out ... . . 
Total ..... .... . 
4. Time . .... . No. of Reading Errors . ... . . 
A boy .......... ... . .. . . . 
was hurt .. . ...... . .. . . . . . 
on our street . ... . .. . .... . . 
yesterday . . . . . . . . . ....... . 
He had been playing ball . . . 
and was riding .. . .. .. .... . 
his bic y cle . ... . ...... .... . 
away from .. ... . . . .... .. . 
the b all field . ...... ... . .. . 
when a car . . . ... . . . .. .. . . 
came down the road . .. . . . . 
He did not see .. .. . .. . .. . . 
the car coming . .. . .. . . ... . 
because he was looking back 
at- the boys ..... .. ... .. . . . 
who were still playing ball. 
The car was going slowly .. . 
It hit the boy, . ... . .. . .... . 
but did not run over him .. . 
His arm .... ... . ... .. .... . 
was hurt . . .. . .. ... . ... . . . 
and his bicycle .. . .. . ..... . 
was bent .. 
Total . ... . . ... . 
5. Time . ..... No. of Reading Errors . ... . . 
Peter Cooper . .. . .... . ... . 
built one of the first ... .. . . 
railroad engines . ....... . . . 
in the United States ...... . 
It was used to pull cars ... . 
from a city to a town. 
thirteen miles away . . . 
No one thought that. ..... . 
the engine could do this ... . . 
In August . . ... .. .. . . .. . . . 
in the y ear 1830, .. .... .. . . 
it was hooked to a car .. .. . 
packed full of people ... . .. . 
It went at a speed .. .. .. .. . 
of ei·ghteen miles an hour . . . 
and made the trip . . . . . ... . 
in forty-eight minutes .... . . 
People were surprised .. .. . . 
that anyone could breathe . . 
while going so fast . . . . .... . 
Total . ... . 
[ 6 ] 
6. Time .. . ... No. of Reading 
Large kites have been used . 
for a great many thin gs . .... 
In war they have been used 
to carry signal lanterns . .. . . 
and to carry automatic 
cameras .. . .. ... . . . . . .. . 
over enemy territory ... .. . . . 
One general. ... . . . . . . .. . . . 
used kites to pull ropes .... . 
across a swift river . .. ... . . 
so that he could start to build 
a swinging bridge .. .. ..... . 
Some people in China . . . . . . 
make "singing kites" .... . . 
which are suppos ed . ..... . . 
to fright ~ n away . . . .... .. . 
evil spirits . . . . . ..... .. . . . . 
The weather bureau has used 
kites . . .. .... . ... .. . .. . . 
to study temperature . . .. . . 
and the speed of the wind . . 
at great heights ... . ..... .. . 
A string of kites once went u 
over four miles in the air. . .. 
Some; kites are big enough . . 
to lift a man .. . .. . .. .. . . . . 
Total . .. . ..... . 
CHECK LIST OF DIF CULTlES 
RECALL 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories a guesses 
__ Response labored and w 
__ Avoids use of new wor in recall 
__ Recalls details badly o questions 
__ Very scanty recall on rd material 
GENERAL READING HABITS 
__ Head movements; m 
__ Loses place easily 
_ _ Uses finger or pointer 
__ Holds book too close o incorrectly 
__ Frowns and shows sig of tensenes~ 
__ Poor posture 
__ Effort and attention lo 
__ Easily distracted 
__ Lacks aggressiveness i 
__ Shows aversion to rea 
7. Tinte.. . ... No. of Reading Errors. .. . . . 
Baseball is called . ... . .... . 
t he national sport .. ... . . .. . 
It developed from games .. . 
known as "rounders" . .. . . . 
and "town ball ." ... .. ... . . 
It was played in coll eges . . . . 
as early as 1825 ......... . . 
and its populari ty . . . . .. . . . 
has constantly increased .. . . 
It is easily understo o d ... . . 
and demands simple equip-
ment. ... . . . .. . . .. . . .. . . 
Curiously enough, ... . .. .. . 
war has been responsible . . . 
for the growth of the pastime. 
Men learned it in camps ... . 
.. 
during the Civil War. ... .. . 
and organized teams .... .. . 
on returning home ... . .... . 
The World War .. ...... .. . 
extended it further .. .. . .. . . 
Wherever American soldiers ... . 
have been stationed .... . . . 
they have created . .. ..... . 
an interest in baseball . .... . 
which remained . . . .. . ... . . 
after the men departed . ... . 
Both amateur and .. . .. ... . 
professional pi ayers .... ... . 
welcome the baseball season. 
Total . .. ..... . . 
PARA- No. OF MEMORIES IN GRADE 
GRAPH READING 
No. ERRORS 
1 2 3 4 5 6 
------
1 5 6 
------
--
--
2 8 10 
--
------
3 10 12 • --------4 14 15 17 
------- - - -
5 12 14 18 
----- - - - - -
6 12 14 16 
-- - - --------
7 8 13 
----- - - - --
8 10 
----
--
- ---
Summary 
8. Ti11U! . . . . . . No. of Reading Errors . . . . . . 
Failure to plan . . .. . . . . .. . . 
for suitable defense . .. . .. . . 
under irregular conditions . . 
of warfare . . . .. ... .. .. ... . 
accounts for defeat ....... . 
in the first war. . . . .. .. . .. . 
waged by the United States. 
An army .. .. ....... . . .. . . 
of two thousand men . . .. . . 
under General Arthur St. 
Clair. . ... . . . . . . ....... . 
marched northward . ..... . . 
from Cincinnati . ... . . .. . . . 
to punish Indians who . .... 
had broken treaty provisi o ns. 
They n.eglected to guard 
against . .. . .. ........ .. . 
unexpected assault . . .. . .. . 
and found themselves de-
fenseless ..... . . . ....... . 
when hostile Indians . . . .. . . 
suddenly attacked them .. . . 
in the forest .... . , ... .. . . . . 
Firearms gave little protec-
tion ... . . . .. . .... . . .. . . 
against an enemy in ambush. 
After a futile attempt at 
defense, ......... . ... . . . 
St. Clair ordered his men . . . 
to retreat ... . .. .. . . .. .. .. . 
TIME AND ERROR RECORD 
Durrell Anal. Reading Difficulty 
8. Continued 
Only fifty .. 
escaped uninjured ...... . .. . 
President Washington ..... . 
felt very bitterly ......... . 
about St. Clair's carelessness 
in the country's first . . . . . . . 
milita r y campaig n . ..... . . . 
Total . . . .. ... . . 
CoMPREHENSION 
__ _ Good 
___ Fair 
___ Poor 
MEDIAN READING 
GRADE 
READING TIME 1 IN GRADE 
1 2 3 4 5 6 
L M H L M H L M H L M H L M H L M H 
so 36 30 27 24 18 
80 70 60 55 36 30 
65 so 38 31 25 20 
so 40 32 30 27 22 
55 45 35 30 27 22 
80 65 60 55 50 47 43 40 35 
80 70 67 60 52 40 
80 60 45 
[ 7 ] 1 In seconds. 
Durrell Anal. ReadiJ Difficulty 
SILENT READING- UNAIDED ORAL RECALL 
Instructions. Record time, number of unaided memories, inaccurate memories, and prompted m manes 
according to directions in the Manual. 
1. Time .. . .. . No. of Memories .... . . 
Peter is. 
a big white rabbit .... . . ... . 
He has long ears .......... . 
He has a little tail. ....... . 
He can jump and hop . .... . 
Total .... . ... . . 
2. Time .. . . . . No. of Memories . .. . . . 
A hen had ... . . .. . . . . .... . 
six little yellow chickens . .. . 
One morning . . . ....... .. . . 
she took them for a walk .. . 
They looked for .. . .. .... . . 
something to eat . . . . . . .. .. . 
They found some seeds and 
sand . . . .... . .. .... .. . . . 
A dog came . . ... .. . . .. . .. . 
to play with them . .. . . . .. . . 
The hen . ... . .... . . .... .. . 
did not li ke the dog .. .... . . 
She flew at the dog . . ... . . . 
and made him run away . . . . 
Total . ... . . . . . . 
3. Time .. . .. . No. of Memories. .. ... 
Three boys .. ... ........ . . 
built a house .. . ......... . . 
in the woods . .. . ....... . . . 
They put a table ... . ..... . 
and two old chairs in it . . . . . 
There was a basket .... . .. . 
full of apples .. .. ......... . 
under the table . . .. .... .. . . 
One afternoon . .. ... . ... . . . 
they went a way . .. ....... . 
and left the door open . . . .. . 
When they came back, .... . 
they found two littl e pigs . . . 
eating the apples .. ... ... . . . 
Total . .. ...... . 
4. Time . . .. . . No . of Memoriu . .. .. . 5. Time .... . . No . of Memo "es . .... . 
A little girl ......... .... . . 
got off the train .... . . . . .. . 
a ll alone . . .. . . .. .. . . .. .. . . 
There was nobody . .. .. . . . . 
at the station . . .... ... . . . . 
to meet her . . ... . .. . ..... . 
She asked the man .. . . . ... . 
inside the station .. . ...... . 
where her mother was .. .. . . 
He said that her mother. .. . 
could not get the car started. 
A man was trying to fix it. . 
The little girl sat down .... . 
to wait ... .... .... . . .. .. . . 
A few minut es I ater. . ... . . . 
a big car . ... .... .. . . .. . . . 
came around the corner ... . 
with her mother in it . ..... . 
Th e little girl got in . . . .... . 
and they drove home ...... . 
Total .. .... . . . . 
About one hundred and fift y 
years ago, ... .. .. . . . .. .. . . 
in France, . . . .. .. .... . . . . . 
the first man . .. . . ... ... . . . 
went up tn a balloon ...... . 
His balloon was made of 
paper .............. . . . . 
cove r ed wit h strips of cloth . 
to make it strong .. .. .. .. . . 
A lon g rope kept it . .... .. . 
from going too high . .... . . . 
Later this man took a friend 
up in the balloon with him . . 
On this trip they rose . ... . . 
over five hundred feet . .. .. . 
The trip lasted .. . · ........ . 
thirty minutes . . . . . .. .. ... . 
They came down . . ... . ... . 
several miles .. . . ......... . 
from where they started . .. . 
Total .. . . . . .. . . 
CHECK LIST OF DIFFICULTIES 
MECHANics oF SILENT READING 
__ Low rate of silent reading 
_ _ High rate at the expense of mastery 
_ _ Lip movements; constant- occasional 
__ Whispering; constant - occasional 
__ Lacks persistence in hard material 
__ Marked insecurity evident 
__ Poor attention necessitates rereading 
RECALL 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories and guesses 
__ Response labored and slow 
__ Avoids use· of new words in recall 
__ Recalls details badly in questions 
__ Very scanty recall on hard material 
EvE MovEMENTS 
Range of eye movements per line __ to __ 
__ Irregular pauses 
__ Regressive movements 
CoMPARISON WITH ORAL READING (Underline) 
Speed; higher- same- lower 
Recall ; better- same - poorer 
Security; better - same- poorer 
[ 8 ] 
CoMPREH NSION 
___ G od 
___ F "r 
___ p lor 
MEDIAN EADING 
GRA~E 
.j 
•••  
.. 
6. Tim~ . .. .. . No. of Memoriu .. . . . . 
Early set tlers . .. . ... .... . . 
in America .. . .. . .. ...... . 
found that Indians . .... ... . 
would sell skins and l a nd .. . 
for gl ass beads .. . ... ...... . 
Many m en earned th eir liv-
ing ....... .. .. . ..... . . . 
by making glass beads ... . . 
and bottles .. ... . . ...... .. . 
In 1827 . . .... .. ... . . . .. . . 
a man invented a way .... . 
to press m olten gl ass .... . • . 
Into iron molds . .. . .. . .... . 
The most fam ous glass wo rk s . .. . 
was 1n th e town of Sand-
wich in Mas sac hu se tt s . . 
The Sandwich glass had .. . . 
a bright silvery appearance . 
and it could be m old ed in to .... 
very elaborate and attract i v e 
patterns .......... .. ... . 
Beautiful lamps and ca ndl e-
sti c ks . ...... . . ......... .. . . 
as well as all so rt s of dis h es .. . . 
were made from this glass .. .' . . . . 
In many New England h omes ... . 
pie ces of Sandwich gl ass .. . . 
are st ill found on display ... . 
Total . . .. ..... . 
No. OF MEMORIES IN GRADE 
PARA-
GRA PH 
1 2 3 4 5 6 
------ - -
1 4 5 
------ - -
2 7 10 
- - -- - - ----
3 7 11 
--- - - - --- -
4 12 15 
-- - - ----- -
5 10 12 15 
- - - - - - --
6 10 13 16 
- - - - - - - -
7 9 14 
- - - - -- - -
8 12 
--- - - - - - --
Summary 
L 
45 
81 
7. Tim~ . . . .. . No. of M emories ..... . 
Basketball ............... . 
1s one of th e m ore rece nt 
g ames .. . . . ... .. .... . .. . 
It was devised . .. . . . . .... . 
by a coll ege inst ru ct o r ... . . . 
who desire d a game t o int er-
pose ........ . .. . . . . . . . . 
between the footb all. ..... . 
a nd baseball seaso n s .... , .. 
The game demands . ... ... . 
pr ecisio n of movement, . ... . 
conc entra t ion, ..... .. . .... . 
and gre at endura nce ....... . 
It is m ore p o pul ar. ....... . 
1n th ose localities wher e . . . . 
it d oes not compete wi th 
h ockey .... . ...... . . . .. . 
Opinion differs as to whe th er . . .. 
it is a satisfacto ry gam e ... . 
for girl s .. . . ......... ... . . 
It has been modified . . ... . . 
I 
t o m ake it less strenuous . . . 
for them . . .. .... . . . .. ... . 
by restri cting th e pl ayin g 
area ........ . . . .. . .... . 
of each pla ye r .. . ..... . ... . 
Some of the la rge Western . . 
u ni v ersi ties ...... .. . . . .. . . 
h ave a udi ences ... . ... .. . . . 
of ove r twenty thou sa nd ... . 
at thei r confer e nce ga mes .. . 
T otal ....... . . . 
TIME AND MEMORY RECORD 
READING TIME I IN 
1 2 3 
M H L M H L M H L 
35 27 24 18 13 
60 53 47 37 28 
62 so 35 30 23 16 
45 35 30 26 
62 40 36 34 
70 
[ 9 ] 1 In seconds. 
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8. Time ..... . No. of Memories .. . .. . 
Rai l road comm un icat io n . ... 
dev eloped r apidl y .. . ..... . 
jus t after th e Civi l War. ... . 
Between 1865 and 1873, ... . 
thirt y-five thousand .. .. . . . 
mil es of tra ck were laid .... . 
Thi s d oubled the di s t a n ce .. 
people co uld trav el ....... . 
b y rai lr oa d ... .... . ..... . . . 
Some of the ne w roads . .. . . 
co nne cte d important ci ti es,. 
a nd some exte nd ed wes t wa rd 
beyo nd p op ulat ed regions .. . 
Cong ress .. . ... . ... . .... . . 
favored t his su dd en . . .. . .. . 
d evelopme n t. ... ... ...... . 
by gr a ntin g l an d t o co m-
panies ... . ..... .. ... . .. . 
interest e d in furth e ri n g ... . . 
the expansion ............ . 
Grant s includ e d territory . . . 
ly ing wit hin t wenty miles . . . 
of t h e pr o p osed roadb ed . .. . 
Alt ern ate sec tions . . .. ... . . 
were all otte d to the ra ilr oa d ; 
those in bet ween were . ... . . 
r ese r ve d for h o m estea de rs .. . 
Th e sa le of se cti ons of land . 
ow ned by th e rai l road ..... . 
was m ade easie r . .... . . . . . . 
through thi s che c kerboard .. 
arrangement .. . . . . .... .. . . 
T otal . . . .... , .. 
GRADE 
4 5 6 
M H L M H L M 
23 18 
30 28 26 23 18 
55 47 43 38 30 27 24 
60 46 40 37 33 
60 45 
H 
18 
24 
35 
Durrell Anal. Rea 
FLASHED WORD RECOGNITION AND WORD ANALYSIS TEST- First Gra 
LIST A LIST B LIST C 
FLASH 
RECOGNITION 
1. t 0 
2. the 
3. in 
4. I it tl e 
5. tree 
6. girl 
7. d 0 g 
8. run 
9. it 
--10. come 
--11. me 
--12. y e ll o w 
--13. mother 
--14. y ou 
- - 15.look 
--16.are 
--17.milk 
ANALYSIS 
1. t 0 
2. the 
3 . in 
4 . I itt I e 
5. tree 
6. girl 
7. d 0 g 
8. run 
9. it 
--10. co me 
--1l.me 
--12. yellow 
-- 13. mother 
--14. y ou 
--15. I o o k 
- - 16. are 
--17. milk 
--18. children --18. children 
--19.away --19.away 
-- 20. s he -- 20. s he 
--21.one --21.one 
-22. all --22. all 
--23. day --23. day 
-- 24. fat h e r --24. father 
-25. b a ll -25. ball 
FLASH 
RECOGNITION 
!.door 
2. PIg 
3. good 
4. this 
5. morning 
6. bed 
7. I ike 
8. eat 
9. around 
--10. under 
--11.rain 
--12. barn 
--13. live 
--14. cry 
--15. sleep 
--16. call 
--17. chicken 
--18. time 
--19. peep 
--20. fish 
--21. asleep 
__ 22. other 
--23. chair 
--24. seen 
--25. name 
ANALYSIS 
1. door 
2. PIg 
3. g 0 0 d 
4. this 
5. morn 1 n g 
6. bed 
7. I ike 
8. eat 
9. around 
--10. under 
--ll.ra1n 
--12.barn 
--13. live 
-- 14. cr y 
--15. sleep 
-- 16. call 
--17. chicken 
-- 18. time 
--19.peep 
--20. fish 
--21. asleep 
--22. other 
--23. chair 
-- 24. seen 
-- 25. name 
FLASH 
RECOGNITION 
1. orange 
2. I OS t 
3. cut 
4 . sister 
5. rose 
6. blow 
7. t a II 
8. hole 
9. I o ve 
--10. pen 
--1l.frog 
ANA 
t.o 
2. I 
3. c 
4. s 
5. r s e . 
6. b 0 w 
7. t II 
8. h I e 
9. I v e 
--10. p n 
--11.fog 
-- 12. picture . -- 12 . p c t u r e 
--13. joy - . -13. j y . 
--14. himself --14. h mself 
-- 15. sand -- 15. s n d 
--16.please 
--17.cover 
--18.animal -18. 
--19.place -19. 
--20. dark -20. 
--21. people --21. eople 
-- 22. chimney -- 22. him n e y 
--23. talk --23. alk 
__ 24. b ark -- 24. ark 
-- 25. river -- 25 . 1 v e r 
--26. big --26. big --26. breakfast-- 26. breakfast --26. afraid __ 26. fraid 
FLASH REcOGNITION 
Total Correct Grade . .......•• 
DETAILED ANALYSIS OF FAULTY 
PRONUNCIATION 
(From word pronunciation test) 
V owe! errors Total Examples 
Phonetic .. . . .. .. .. ... . 
Non-phonetic .. . .. ... . . 
Consonant errors 
Phonetic ...... . . .. ... . 
Non-phonetic ... . . . .. . . 
Reversals 
b-d-p-q .. ... .. ....... . 
, In sequence . .. .. ... . .. . 
Addition of sounds 
Beginning .. ... . . ..... . 
Middle of word . ... ... . 
End of word .. . .. ... .. . 
Omission of sounds 
Beginning .. . .. .. .. . .. . 
Middle of word ..... . . . 
End of word .. . .. . ... . . 
Substitution of whole word 
Similar form ...... . . : . . 
Similar idea .. . .. ... . . . 
WoRD ANALYSIS 
Total Correct Grade 
CHECK LIST OF DIFFICULTIES IN 
WORD ANALYSIS AND WORD RECOGNIT N 
WoRD RECOGNITION SKILLS 
__ Low sight vocabulary 
__ Will not try difficult words 
__ Can spell but not pronounce 
__ Ignores word eqdings 
__ Guesses at word from general form 
WoRD ANALYSIS 
__ Word-analysis ability poor 
__ Will not try difficult words 
__ Has . no method of word analysis 
__ Sounds aloud by: single letters - blends - syllables 
__ Unable to combine sounds into words 
__ Looks away from word after sounding 
__ Sounding slow or inaccurate 
__ Spells words: successful- inadequate 
__ Silent word study : successful- inadequate 
__ Enunciates badly when prompted 
__ Systematic errors (See tabulation) 
__ Names of letters not known 
__ Sounds of letters not known 
__ Blends not known 
10 ] 
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Durrell Anal. Reading Diliiculty 
FLASHED WORD RECOGNITION AND WORD ANALYSIS TEST 
Instructions. Record phonetically all incorrect responses according to directions in the Manual. 
• 
FLASH RECO GN ITION 
1. blue 
2. ri g ht 
3. drink 
4 . fl y 
5. g r o u n d 
6 . w 0 0 d 
7. birthday 
8. r oa d 
9 . f a ir 
__ 10. strong 
_ _ 11. smoke 
__ 12 . e I e ph ant 
_ _ 13. diff e r e nt 
__ 14. hor se 
__ 15. stamp 
__ 16. w hich 
_ _ 17. h a ndl e 
_ _ 18. s l ice 
__ 19. quickly 
_ _ 20. b e li eve 
__ 21. bridge 
__ 22 . f a r mer 
_ _ 23. turkey 
__ 24. inch 
__ 25. know 
1. battle 
2. witch 
3. shoes 
4. sa i I o r 
5. skate 
6. c I e an e d 
7. crawl 
8. poI ish 
9. quarter 
- - , 10. sp ee d 
_ _ ._11. either 
_ _ 12 . tongue 
_ _ 13 . under s tand 
_ _ 14. single 
_ _ 15 . workman 
__ 16. s a ucer 
__ 17. guard 
_ _ 18. twilight 
· - -19. chapter 
_ _ 20. drawn 
__ 21. crank 
__ 22. midni g ht 
_ _ 23. f o r go tten 
_ _ 24. rev 1 e w 
__ 25. n o 1se 
LIST 1 
ANALYSIS 
1. blue 
2. right 
3. drink 
4. fly 
5. ground 
6. w 0 0 d 
7. birthday 
8. r o ad 
9. fair 
__ 10. str o ng 
_ _ 11. smoke 
_ _ 12. elephant 
__ 13. different 
__ 14. horse 
__ 15. stamp 
__ 16. w hich 
__ 17 ." h a ndle 
__ 18. slice 
__ 19. qui c kly 
__ 20. b e li e ve 
__ 21. bridge 
__ 22. far mer 
__ 23. turkey 
__ 24. inch 
__ 25 . know 
LIST 2 
1. b a ttle 
2. witch 
3. sho es 
4. sa i I or 
5. s kate 
6. cl ea ned 
7. c rawl 
8. po I ish 
9. quarter 
__ 10. speed 
_ _ 11. either 
__ 12. tongue 
__ 13. und e rstand 
__ 14. sing le 
_ _ 15. workman 
__ · 16. saucer 
__ 17. guar d 
__ 18. t wi li ght 
__ 19. chapter 
__ 20. drawn 
_ _ 21. crank 
__ 22 . midnight 
_ _ 23. for go tten 
__ 24. rev 1 e w 
__ 25. no1se 
FLASH RECO GN ITION 
Tota!Correct . ..... .... Grade .. . ..... . . 
[II 
FLASH RECOGNITION 
1. imagine 
2. f I own 
3. notebook 
4. b r o a d c as t 
5. differen c e 
6. canary 
7. hor seshoe 
8. invent 
9. j anitor 
__ 10. disturb 
_ _ . 11. b I u n t 
__ 12. kno c ks 
__ 13. pretend 
_· __ 14. photograph 
__ 15. carpenter 
__ 16. ceiling 
__ 17. provide 
__ 18. battery 
__ 19. br i ttl e 
__ 20. u n I o a d i n g 
__ 21. drawbridge 
__ 22. t r o ubI e so m-e 
__ 23. whee I barrow 
__ 24. head q u art e r s 
__ 25. de I ay e d 
1. crowned 
2. ache 
3. practice 
4. argue 
5. delighted 
LIST 3 
ANALYSIS 
1. ima gine 
2. flown 
3. notebo'ok 
4 . b r o a d c a s t 
5. differ e nce 
6 . canary 
7. hor s eshoe 
8. 1 n vent 
9. janitor 
__ 10. disturb 
__ 11. blunt 
__ 12. knocks 
__ 13. pretend 
__ 14. photograph 
__ 15. carpenter 
__ 16. c e iIi n g 
__ 17. provide 
__ 18. battery 
__ 19. brittle 
__ 20. u n I o a d i n g 
__ 21. drawbridge 
--22. troublesome 
__ 23. whee I barrow 
__ 24. h e a d q u a r t e r s 
__ 25. delayed 
LIST 4 
1. crowned 
2. ache 
3. practice 
4. argue 
5. delighted 
6. t h o u g h t f u I n e ss 6. t h o u g h t f u I n e s s 
7. championship 
8. nephew 
9. advertisement 
_. _10. shing l e 
__ 11. freight 
__ 12. blundering 
__ 13. wrenches 
__ 14. postpone 
__ 15. windshield 
__ 16. strength e n 
__ 17. prairi e 
__ 18. p owe rfully 
__ 19. smolder 
__ 20. o ccas ion a II y 
_ _ 21. s ·t and a r d i z e 
__ 22 . o b s tin ate 
__ 23. circumstance s 
__ 24. t r i u m p h an t 
__ 25. thorough 
7. champions hip 
8. nephew 
9. advertise·ment 
__ 10. shingle 
__ 11. freight 
__ 12. blundering 
__ 13. wrenches 
__ 14. postpone 
__ 15. windshield 
__ 16. strengthen 
__ 17. prairie 
__ 18. powerfully 
___ 19. smolder 
__ 20. o c c as i on a II y 
__ 21. standardize 
___ 22 . o b s tin ate 
__ 23. c ir cumsta nces 
__ 24. triumphant 
__ 25. thorough 
WoRn ANALYSis 
Total Correct. . . . . . . . . . Grade . ... . .... . 
Durrell Anal. Readi g Oiilicultv 
PHONETIC INVENTORY 
What are the riames of these letters 1 What do these letters say 1 
s t c p e d f r i m I a b c I a s i b r t j u m h p 
w g 0 n h y u v J k z q X e f 0 g X n v q d w y k z 
T s A I L E p N R G B c u What do these say 1 
0 K F M Q D H w y z v X J th st wh sh br ch dr tr cl fr 
gr pi sm tW fl sk sw 
Phonetic inventory results: 
Letter names missing . ... ......... . . . .. .. .... .. ......... .. ......... . 
Letter sounds missing .. •. .. . .. . . ... ...... .. .. . ... . . . . . .. . . .... . .... 
Blends missing . .... . ...... ............ .. .. .. .. . . .. ... . . . ..... . ... . . 
DIFFICULTIES IN SPELLING 
CHECK LisT OF DIFFICULTIES NoRMS 
__ Omits sounds or syllables 
__ Adds sounds or syllables 
__ Incorrect phonetic spelling 
__ Correct phon~tic spelling but incorrect 
on non-phonetic word elements 
__ Slow handwriting 
LIST 1 
Grade II- 8 
Grade III - 12 
Grade IV -16 
LIST 2 
Grade III- 6 
Grade IV- 9 
Grade V -12 
Grade VI -15 
Grade VII - 18 
DIFFICULTIES IN HANDWRITING 
CHECK LIST OF DIFFICULTIES 
__ Speed too low 
__ Poor letter formation 
__ Poor position of hand, pencil, paper, etc. 
__ Irregular height 
__ Irregular spacing 
__ Irregular slant 
NoRMS 
(Letters per minute) 
Grade II -35 
Grade III - 45 
Grade IV -55 
Grade V -65 
Grade VI -75 
Hand preference . Right .... . . Left .. . ..• 
NORMS FOR 
WORD RECOGNITION AND ANA YSIS 
NUMBER ~F 
coRRECT we !RDS 1 
LIST 
A- B or C 
1 
1 
2 
2 
3 
GRADE 
1 
2 
3 
4 
5 
6 
WoRD 
RECOGNITION 
L M H 
10 23 38 
6 11 20 
29 38. 46 
54 62 65 
68 72 76 
80 85 88 
WoRD 
. J. NALYSIS 
L M H 
14 34 58 
1( 22 35 
4 62 70 
7 88 90 
9 94 95 
9 98 100 
1 See Manual concerning credits for easie lists. 
CHECK LIST OF DIFFICULTII S IN 
WRITTEN RECALL 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories and guesses 
__ Avoids use of new words in recall 
__ Laborious writing 
-- Spelling difficulty impedes recall 
RuLED LINEs FOR WRITING oR SPELLING 
. 
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READING CAPACITY AND ACHIEVEMENT TESTS 
READING ACHIEVEMENT TEST 
By DoNALD D. DuRRELL 
Professor of Education and Director of the Educational Clinic 
Boston University 
Primary 
Achievem't 
and HELEN BLAIR SuLLIVAN 
Associate Director of the Educational Clinic 
Boston University 
PRIMARY TEST: FORM A 
A 
N arne ................................... Grade .......... Teacher ............... . Boy or girl ....... . 
Age ......... When is your next birthday ? . ............ . .......•... How old will you be then ? ......... . 
N arne of school ..... ·, ........ . ........... City and State ......................... Date ............. . 
GRADE AGE 
TEST ScoRE EQUIVA- EQUIVA-
LENT LENT 
1. Word Meaning 
2. Paragraph Meaning 
Average 
OPTIONAL T ESTS 
3. Spelling I I 
4. Written Recall Rating 
Patent No. r,586,628 
Published by World Book Company, Yonkers·on·Hudson, New York, and Chicago, Illinois 
Copyright 193 7 by World Book Company. Copyright in Great Britain. A ll rights reserved. os :RAT : PRIM. A-2 
PRINTED IN U.S.A. 
~ This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other 
way, whether the reproductions are sold or are furnished free for use1 is a !Ji9lation of the copyright law. 
Durrell-Sullivan: Read. Achieve 't: Prim. A 
Samples. 'TEST 1. WORD MEANING 
2 3 4 ll 
An apple is a kind of- 1 paint 2 metal 3 animal 4 fruit h . :: 5 c arr . . .... . jj 
.... I 
Large means - 1 angry 
To shut means to - 1 help 
1. A dog is an - 1 answer 
2. A robin is a - 1 crow 
3. To bring is to - 1 find 
4. Small means - 1 hurry 
6. To fall is to- 1 pay 
6. To bake is to - 1 break 
7. A dollar is - 1 copper 
2 3 4 ' ll 
2 big 3 hurt 4 little . 5 like .. . ............... n 
2 3 4 5 
2 give 3 take 4 run 5 close . ........... .. jj 
3 4 5 
2 elephant 3 animal 4 excuse 5 orange ji .. 
2 bird 
2 carry 
2 large 
3 bug 
3 think 
3 little 
2 lift 3 touch 
2 lose 3 cook 
4 flower 5 leaf .......... . :j .. 
4 5 
4 lose 5 fall .. . ...... . :! 
2 4 
4 like 5 help .. .. ...... :: 
2 4 5 
4 drop 5 face ............. !! 
4 
4 speak 5 copy ...... . . !: 
2 4 5 
2 money 3 business 4 healthy 5 clothing :: 
4 
8. A voice is used to - 1 clamp 2 speak 3 point 4 write 5 mark . .. U .. 
9. A potato is a - 1 song 2 planet 3 vegetable 
10. Beef is a kind of- 1 horse 2 boat 3 maze 
11. To chop means- 1 roll 2 note 3 come 
4 table 
4 ranch 
4 chide 
2 4 5 
5 postman .. :: .. 
5 meat ... . . :: .. 
2+ 
4 5 
I ' 2 4 
5 cut ........ . . :: .. 
2 4 5 
12. If a thing is above, it is_: 1 glad 2 · pleasant 3 short 4 higher 5 between :: .. 
2 4 5 
13. A thing that is bent is- 1 warm 2 sharp 3 crooked 4 straight 5 tight ... :: .. 
2 4 5 
14. Travel means- 1 trouble 2 journey 3 serious 4 prepare 5 junction . . :l .. 
4 5· 
16. Oil is used for- 1 fuel 2 water 3 fun 4 writing 5 presents .. ... ! : .. 
4 5 
16. Quarrel means- 1 stop 2 travel 3 fight . 4 forget 5 throw ... ... H 
2 4 5 
17. A hall is a - 1 horn 2 road 3 tooth _ 4 room 5 field .. ... ....... :i 
2 4 5 
18. An island is surrounded by- 1 sugar 2 gard.ens 3 earth 4 salad 5 water: : 
2 3 4 5 
19. Remain means- 1 ride 2 measure 3 happen 4 stay 5 accompany .. :: 
' 
3 4 5 
20. Salt is used on - 1 holidays 2 water 3 food 4 birds 5 flowers .. :: 
21. Marriage means- 1 image 2 civil 
22. A carpenter makes things of- 1 iron 
23. A maid is a - 1 smile 2 father 
24. A palace is a- 1 crown 2 storm 
26. A helmet. is worn on the - 1 knees 
1 2 3 4 5 
3 bitter 4 obtain 5 wedding .. !! 
3 4 5 
2 stone 3 cement 4 wood 5 grass): .. 
2 3 4 5 
3 girl 4 heart 5 fruit ........ .. !: 
3 land 
2 breast 
[ 2 ] 
1 2 3 4 
4 building 5 policeman .. \\ .. .. .. 
2 3 4 5 
3 feet 4 elbows 5 head H 
(Go right on to the next page.) 
DURRELL-SULLIJ7 AN 
READING CAPACITY AND ACHIEJ7EMENT TESTS 
. '. 
READING CAPACITY TEST 
By DoNALD D. DuRRELL 
Professor of Education and Director of the Educational Clinic 
Boston University 
and HELEN BLAIR SuLLIVAN 
Associate Director of the Educational Clinic 
Boston University 
PRIMARY TEST: FORM A : 
Primary 
Capacity 
A 
N arne ................. ... .......... ... .. Grade .......... Teacher ... . . . . ...... .. . Boy or girl .. ..... . 
Age ......... When is your next birthday ? ......................... How old will you be then ? ......... • 
N arne of school ....... .. ................. City and State ................... : ..... Date ............. . 
GRADE AGE 
TEST ScoRE EQUIVA- EQUIVA-
LENT LENT 
1. Word Meaning 
2. Paragraph Meaning 
Average 
Patent No. r,s86,628 
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright 1937 by World Book Company. Copyright in Great Britain. All rights reserved. os: RCT: PRIM. A-2 
PRINTED IN U.S.A. 
~ This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 
Durrell-Sullivan : Read. Capac : Prim. A 
TEST 1. WORD MEANING 
I 
A( ) 
II 
8 ( ) 
r--:1:"~"""?:"""""1 r::---1~::::-\1 ,.....,....._.,..,.__........,...... r-=--.-.r"l'l'~ c ( ) 
D( ) 
IV 
A( ) 
[ 2 ] 
Durrell-Sulllvan: Read. Capacity: P rim. A 
. v 
B ( ) 
,............-,--r--.....,..., .--~~ r--:::::::::=::::-1 .------.C ( ) 
D ( ) 
B ( ) 
c ( ) 
D( ) 
E ( ) 
VII 
A( ) 
B ( ) 
~.-. · . 
I 
C( ) 
D( ) 
E() 
VIII 
r-------::--:=:'1 ,........------. ~~---. .---~ c· ( ) 
. D( ) 
~ 
[ 3 l 
Re d Capac : Prim. A Durrell-Sullivan: a . 
• 
Durrell-Sullivan: Read. Achievem't: Prim. A 
26. When you miss school, you are- 1 tardy 2 absent 3 present 4 taught 5 fair \\ 
27. A person is alone who is without- 1 money 2 food 3 company 4 shelter 5 danger !\ 
28. A stomach is part of the- 1 sea 2 sky 3 body 4 country 5 world ..... H 
29. A man's daughter is his- 1 parent 2 child 3 sister 4 son 5 . :: ruece ... .. 1j 
30. Ill means- 1 sick 2 hungry 3 well 4 safe 5 sorry .... ...... .... .... . [[ 
31. Excellent means very - 1 weak 2 poor 3 happy 4 good 5 tired ... .... !! 
32. A hive is for- 1 oil 2 school 3 bees 4 peaches 5 rubbers ..... .. ... .. H 
33. To tumble is to - 1 type 2 ask 3 knock 4 fall 5 tickle . . .... .... .... . jj 
34. A grandparent is an - 1 antagonist 2 elephant 3 ancestor 4 impostor 5 umpire ! j 
35. A smell is an- 1 amount 2 answer 3 office 4 odor 'd . :: 5 1 ea .. ....... . · 11 
36. An elm is a- 1 mold 2 helm 3 hug 4 tree 5 tool. . ... . .. ... .. ...... H 
37. A mule is a- 1 splinter 2 pearl 3 beast 4 ditch 5 handle . . ... .. . .... !! 
38. Costly things are - 1 expensive 2 pliant 3 scorched 4 liberal 5 domestic j j 
5 patron jj 39. An author is a- 1 writer 2 policeman 3 statesman 4 treasurer 
40. A mayor is an - 1 expert 2 animal 3 invalid 4 umbrella 5 official . . . . . n 
41. A zone is a - 1 number 2 stepson 3 region 4 sliver 5 habit . ......... n 
42. To injure is to - 1 slump 2 insure 3 wound 4 sell 5 splash ... .. .. .. . jj 
43. To rouse means to - 1 waken 2 rule 3 roast 4 throw 5 love ... , .. . .. jj 
44. Mild means - 1 gentle 2 price 3 wild 4 new 5 behmd .. ........ .. . . . jj 
45. Wicked means - 1 generous 2 grateful 3 unselfish 4 evil 5 brilliant .. ! ! 
46. To make preparations is to get - 1 over 2 measles 3 ready 4 upon 5 cloudy !! 
47. A selection is a - 1 choice 2 capital 3 desire 4 bullet 5 folder . . ...... jj 
48. To tour is to - 1 prepare 2 toast 3 lean 4 travel 5 trust . : .... .. ..... ! ! 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
3+ 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
.. . H 
2 3 4 5 
• 2 3 4 5 
49. Twinkle means - 1 wrinkle 2 ringing 3 pitiful . 4 glisten 5 feeble . . . . .. n 
2 3 4 5 
50. Coarse cloth is - 1 smooth 2 fine 3 rough 4 cold 5 short ...... . ... .. !! 
[ 3 ] 
Durrell-Sullivan: Read. Achievem't: rim. A 
Sample. 
TEST 2. PARAGRAPH MEANING 
One warm, sunny day Helen and her brother went on a trip to the beach. 
Their mother and aunt went with them. They took their bathing suits so that 
they could all go into the water. When noontime came, they had lunch on 
the sand. After lunch the children gathered sea shells. They saw a starfish 
and some funny little crabs. 
A.- What did Helen and her brother do ? 
1 went to see their aunt 2 went to the seashore 3 went on a train 
4 went for crabs 5 went fishing ............................................. . 
B. The weather was-. 
1 quiet 2 funny 3 fair 4 gloomy 5 rainy ........ ... . . .. . ............ ~ ~ 
-C. The best name for this story is -
2 
I 
2 3 
00 00 
· 1 Helen and Her A.unt 2 Gathering Shells 3 Eating Lunch Outdoors 2 3 
4 One Warm Day 5 A Trip to the Beach . . ... ....... .... ... .. ..... .. ..... . . ... [[ 
I 
Mary and John go to camp as soon as school closes in the summer. They go 
on the train and stay until it is time for school to open again in the fall. They 
have a happy time at camp because there are many other boys and girls th~re 
too. They ride, swim, and play games together every day. 
1. When do Mary and John go to camp ? 
1 before school 2 when school is over 3 in the fall 4 when school starts 
5 every day ......................................................................... . 
2. Which word tells what kind of a time the children have at camp? 
1 lonesome 2 sad 3 joyous 4 funny 5 weary ....... .. ............... .. . 
3. How do the children travel to camp? · 
1 on a train 2 on a bus 3 in an automobile 4 on a car 5 in an airplane .. 
· 4. The best na~e for this story would be -
1 Close of School 2 Playing Games 3 A Trip on the Train 
4 A Summer at Camp 5 The Boys at Camp , . . ... . ...... .. .. .. : ..... . ......... .. . . . 
5. Mary and John enjoy camp life because they__:_ 
1 are g;lad to be away for the summer 2 like the ride on the train 
3 are glad to be out of school 4 like to study nature 
5 have fun playing games with the other children ............. .. ............. .. ....... . 
: ~ I (Go right on to the next page.) 
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TEST 2. PARAGRAPH MEANING Durrell-Sullivan: Read. Capacity: Prim. A 
III 
A( ) 
B ( ) 
D( ) 
E ( ) 
3 
II IV 
B ( ) 
c ( ) 
[ 5 ] 
Dw·rell-Sullivan: Read. Capa y: P rim. A 
v 
A( ) 
B ( ) 
c ( ) 
D( ) 
VI VIII 
D( ) 
[ 6 l 
• 
Durrell-Sullivan: Read. Achievem't: Prim. A 
II 
Jack had a new fish line. His father took him fishing in a little brook at the 
back of his grandfather's house. Jack was the first to feel a bite. There was 
a strong pull at his line. He tried hard to pull the fish out of the water, but 
it pulled so hard his father had to help him. He was happy when he saw his 
fish lying on the grass near the stream . 
6. Jack went -
1 to his grandfather's house 2 into the water 3 fishing with his father 
4 to buy a fish line 5 to the ocean to fish . ............. .... . ... ... ...... . . . . .... . 
7. The fish-
1 helped 2 struggled 3 ate 4 tried 5 fell . ..... ..... .... ... . .. .. .. ... . 
8. Jack tried to -
1 fish near the stream 
4 put fish in the brook 
2 pull his father back 3 land his own fish 
5 lie on the grass . . ............. . . . .... ....... .......... . 
9. The best name for this story is -
1 A Trip to Grandfather's 2 Catching Some Fish 3 Jack's Fishing Trip 
4 Buying a New Fish Line 5 How Father Fished 
10. Jack enjoyed his trip because -
2 3 
2 3 
2 3 
1 the fish got away 2 the brook was near grandfather's 3 he caught a fine fish 2 3 
4 he went to a stream 5 his father helped him .. . ..... ...... ... ... . .......... . . 
III 
In the cold northlands many animals go to sleep for the whole winter. They 7 + 
have to store up enough fat on their bodies in the summertime to last them all 
winter while they are sleeping. These animals grow huge in the summer. 
Among the animals which sleep all winter are the bears. They get so large in 
the summer that they can hardly move about. All these animals which sleep 
during the winter crawl into caves or hollow trees when winter nears and stay 
until spring comes once more. When they come out, they are very thin and 
are starving. 
11. How do the animals in the story prepare for the long winter? 
1 by storing their food in caves 2 by getting fat in summer 
3 by corning out for food as they need it 4 by eating the bark of trees 
5 by living on small animals .. ... . .. ................................. . ............. . 
12. In winter the climate where these animals live is very -
1 windy 2 warm 3 breezy 4 cold 5 hot .. . . ... ....... ....... . . ....... . 
13. How do the animals look. when they come out of the cave ? 
1 huge and fat 2 lean and hungry 3 thin and tired 4 large and strong 
5 huge and sleepy ... .. ... .. ....... . ......... . ...... ......... ... . : .... . .............. . 
14. The best title for this story would be -
1 Bears Which Go into Caves 2 Thin and Hungry Animals 
3 Animals Which Sleep through the Winter 4 Large Animals Sleep in Winter 
5 While They Are Sleeping . ...... . ........... . ....... . ... ................ .. ..... . . . . 
15. The animals which sleep through the winter make their winter dens -
1 in the summertime 2 in the open' woods 3 when spring comes 
4 in caverns or hollow logs 5 while they are sleeping . ..... .. .. . . .. ... ... . . . . .. . . 
(Go right on to the next page.) 
,.- · .. 
Durrell-Sullivan: Read. Achievem : Prim. A 
IV 
The St. Bernards are among the bravest of dogs. They are large and very 
strong. In Switzerland these dogs are trained to go out and find travelers who 
are lost in the snowdrifts on the high mountains. A first-aid kit containing food 
and medicine is hung about their necks, and a warm blanket is strapped on their 
backs. When they find worn-out travelers, they dig them out of the snow and 
help them if they are awake and able to move. .If the traveler is injured and 
helpless, the dog is trained to go back to the town below and bring aid. ·Many 
lives are saved every year by these fearless animals. 
16. What is the most valuable thing that St. Bernard dogs do? 
1 They can climb over snowdrifts. 2 They are good mountain climbers. 
3 They are trained to rescue lost travelers. · 4 They are large and strong. 
5 They carry first-aid kits ... . .......... · . . ... .... · .. . · .. . . .... . . . . .... ... .. .... ... . 
17. The St. Bernard dog is-
1 cowardly 2 speedy · 3 courageous 4 · rough · 5 fierce . . ... ... . ...... . ... [! 
18. How does the dog assist worn-out travelers ? 
1 by digging large holes in the snow 2' by climbing the drifts to the traveler 
3 by bringing first aid 4 ·by covering him with a -blanket 5 by his great strength: : 
19. The best title for this story is-
1 Training Dogs 2 The Heroic St. Bernard 3 A Strange St. Ber~ard Dog 
4 People Lost in Mountains 5 Traveling through Snowdrifts .... ... ...... . . ... .. . :: 
20. What do the dogs do for the traveler who is helpless ? 1 stand the man on his feet 
2 give him food and medicine 3 return to the village for aid-
4 carry him down the mountain 5 give him the first-aid kif . ............... .... .. [: 
v 
The camel possesses a most uncommon body: which almost seems made to 
order for the many purposes he fills in the life of the desert people. His mouth 
is peculiarly fitted for securing food. The strong . membrane and powerful 
teeth enable him to tear off the dry shrubs and stiff, pric;kly cactus ofthe desert. 
His huge nostrils allow him to breathe deeply. They close tightly when a sand-
storm arises, thus shutting out the choking sands. His hump, a mere lump of 
fat, is of great use if food fails, for he can obtain nourishment from it for many 
days. He is also provided with inside reservoirs which hold enough water to 
last him for four or five days. Unfortunately the camel is dull. To kneel down 
at a given signal is about the only trick he ever learns . . Although the camel is 
homely he is nevertheless valuable, for without him many portion~ of the earth 
would remain untraveled. . 
21. The camel is- 1 more intelligent than the horse 2 capable of learning a great deal 
3 rather unintelligent 4 poorly taught 5 friendly _ and intelligent . . .... .. ..... . 
22. The body of the camel is -
1 unfortunate 2 unusual 3 graceful 4 evil 5 inspiring . . . ... . ....... .. ! ! 
23. The mouth of the camel- 1 is harmed by thorny cactus 2 : is small and tender 
3 is well suited for procuring food 4 tightens when a sandstorm arises __ 
5 provides an inside reservoir ... · .... .. . . , .... .... ... ....... . .. .... ... . . .. .... ... :: 
24. The best title for this story is - 1 The Mouth of the Camel 
2 
8 
2 How the Camel Is Suited to His Work 3 The Stupidity of the Camel . _ a 
4 Sandstorms on the Desert · 5 How the Camel Eats ... .. ........ .... .......... :: 
26. The camel is- 1 unsuited for desert travel 2 helpless in a sandstorm 
3 a tricky animal 4 well adapted for desert travel 5 quick to learn 
(Go right on to the next page.) 
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Bill vaulted the fence into the corral and faced the bucking pony. At his 
approach the little animal struck out with his forefeet, but Bill was quick and 
avoided him. The boy caught the pony close to the head and with a rapid 
movement sprang into the stirrups. Then began the real task. With head 
down, back up, and whinnying loudly, the animal reared into the air, bouncing 
back to earth with terrific force. He tried every trick possible to throw his 
rider, plunging and rearing in all directions, but Bill held on. Finally, after 
many minutes, the exhausted pony, wet with perspiration, stood still. His 
nostrils trembled, but one felt that though his body had been subdued, his 
spirit was still unbroken. 
26. When Bill approached, the pony was- 1 tired and broken 2 quieted in spirit 
3 impatient to be ridden 4 disturbed and angry 5 thrown to the ground . . . .. . 
27. The pony was finally-
1 overbalanced 2 exultant 3 overpowered 4 distracted 5 restored · ... .. 
28. The little pony tried to- 1 outlive his rider 2 aid the boy 
3 unseat his rider 4 exhaust the animal 5 butt Bill ... . ........... . ........ . 
29. The best title for this story is -
1 Riding the Range 2 An Exhausted Pony 3 Breaking a Pony 
4 A Perspiring Pony 5 Bill Approaches a Pony . . ............ . . .. .. . . . .. ..... . . 
30. The article illustrates-
1 how to enter a corral 2 a whinnying pony · 3 trickery in riding 
4 leading a pony 5 skill in horsemanship ......... . ... .. . ... . .. .. .. ... ....... . 
VII 
2 3 
: 
2 3 
2 3 
2 3 
Studying bird life with a camera is certainly an entrancing sport. One can 9+ 
engage in it without destroying life, yet get great satisfaction from the thrilling 
activities it offers. The sport is appropriate for any time or place. From it 
one can derive all sorts of adventures, for to be a good photographer of birds 
in their native haunts it is necessary to climb trees and cliffs as well as travel 
on land and water. How interesting it is to find their nests, learn where they 
stay at various times during the day, how the young are fed and cared for, and 
procure photographs of the birds in various attitudes. Hiking with the camera 
through the woods is always an enjoyment . . There is a feeling of excitement 
and expectancy present, for one never knows at what moment he may come 
upon some unusual bird activity. 
31. Making camera studies of bird life-
1 is dull and uninteresting 2 is not limited to one season 
3 requires expensive equipment 4 offers very few thrills 
5 is destructive of bird life .... . ..... . . . . .... . . ........ .. .... . ..... . ......... . . . 
32. Using a camera in place of a rifle encourages wild life by promoting-
1 destruction 2 conservation 3 dissatisfaction 4 conversation 5 haunts 
Bird study is a satisfying sport because-
1 the young are fed 2 the birds like it 3 one can get eggs out of nests 
4 it can be enjoyed during all seasons 5. one can use a rifle . .. ... . ...... .. . . ... . 
best title for this story is -
1 Interesting Birds 2 The Excitement of Adventure · 3 Taming Wild Birds 
Photography of Wild Birds 5 Destroying Bird Life 
· ng pictures of bird life is fascinating because-
is helped by a camera 2 it takes much time 3 it gives more bird pictures 
adventure without destruction of life 5 it scatters the birds about ..... 
(Go right on to the next page.) 
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36. 
37. 
38. 
39. 
40. 
VIII 
In the part of our country which gets very little rain in the summer 
the ground must be wet by irrigation to make the plants grow. Otherwise all 
the crops would be spoiled by dry weather. This form of agriculture is carried 
on in states where snow is found high up in the mountains the entire year. A 
large reservoir is made by damming up the mountain streams. The snow, 
melting in summer, rushes into a stream which runs i9-to the reservoir. This, 
in turn, is joined to a large ditch. At the head of the ditch is an intake gate .. 
This can be opened and closed at will. In this way water is drawn off and 
the various fields are · irrigated. The water can be turned on whenever the 
fields need it . The parts of our country where irrigation is possible seldom 
have crop failures, because water can be secured when it is needed. 
This form of agriculture is carried on where - · 
1 crops are grown in summer 2 mountain streams make it possible 
3 cities are near 4 there are no reservoirs 5 there are crop failures 
• • •••••• 0 ·:: 
Because irrigation is possible crop failures are-
1 increased 2 reduced 3 possible 4 permitted 5 eliminated 
• •• 0 • • • ••• ·;: 
They stop the water from flooding the fields by-
1 damming the ditch 2 the use of gates 3 opening the reservoir 
4 irrigating the fields 5 drawing off the water .. . .... . .. ... ...... .. .... . ...... . ! ! 
The best title for this story would be-
1 Damming Up Streams 2 Supplying Water for Irrigation 
3 Crops in Dry Weather 4 Building Huge Dams 5 Supplying Water for Colorado :! 
Larid that is irrigated yields better harvests because-
1 in summer it gets little rain 2 it is high up in the mountains 
3 water may be applied as needed 4 the water can be turned off 
5 agriculture is carried on . .. , .......... . ... . . . .... .... . .. .. .. . ......... .... .... :: 
2 
2 
2 
2 
IX 10 
Sugar beets ~ust be raised where cheap labor can be secured because the 
plants require a great deal of cultivation, most of which must be done by hand. 
First the plants are thinned and then blocked to get the correct number in the 
rows. The roots from which the sugar is extracted are not like the red beets 
which are eaten as vegetables, but are more like the common turnips. These 
roots are washed, sliced, and soaked in water. The water is later drawn off 
and boiled into beet syrup. Then the syrup is changed to a brown sugar called 
raw sugar. The last step is to send the raw sugar through the refinery, where. 
it is cleaned and whitened. Then the white sugar is ready to be boxed and 
sold for use in our homes. 
41. Sugar beets must be raised where labor is not expensive because they require-
1 much care 2 much washing 3 many plants in a row 4 soaking in water 
5 much boiling : ........ ........ .. .... . .... . : . .. ... . .. .......... . ...... ... ... . 
42. What kind of labor is most used in the raising of sugar beets ? 
1 machine 2 1;11anual 3 difficult 4 easy 5 unusual ..... .......... ... . 
43. The raw sugar is - 1 .made into syrup 2 refined and whitened 
3 boxed and sold 4 left as it is 5 .changed to brown sugar .... .. ...... . ... . . . 
44. The best title for this story is - 1 Blocking and Thinning Beets 
2 Colorado Sugar Beets 3 How Beet Sugar Is Obtained 
4 Cleaning Raw Sugar 5 How Beet Sugar Is Whitened .... . .. . .. . .. . .... .... .. . 
46. In making beet .stigar the beets are- 1 cut in pieces 2 eaten as vegetables 
3 first ground up 4 pressed in a mill 5 mixed with turnips .. . . . ... . . ...... . 
(Go right on to the next page.) 
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Blackie was a little kitten. One day a big dog chased him. He became 
frightened and ran up a tree. After he got high up in the branches, he was 
afraid to come down. The little girl who owned him came and stood beneath 
the tree. She called to Blackie and showed him his dish of milk, hoping he 
would want his supper enough to try to come down. But he would not come. 
Finally her father called the fire chief. He sent a fireman with a ladder. The 
man went up the tree and carried little Blackie down. The little girl was . __ . 
happy to have her kitten again. 
II 
John could hardly wait, so anxious was he to try the new canoe he had 
received for his birthday. As soon as he finished his breakfast he raced with his 
brother and sister to the lake. Here they examined his splendid new gift. 
John's father showed him how to use the paddle and told him that he might 
take his brother and sister for a short ride in the canoe, but warned him that 
he must not go too far from shore before he was thoroughly familiar with 
handling the new craft. All went smoothly, and gradually John forgot his 
caution and drifted farther from shore. Suddenly there came a great gust of 
wind. In a moment the lake was filled with heavy waves. John struggled to . 
keep the little canoe upright. Luckily they were not far from a small island. 
He steered for this and reached the shore just as a particularly large wave .. 
turned the canoe bottom side up. The three children scrambled from the water 
out onto the island just as another huge wave came in. The canoe floated away, 
and John feared he had lost his precious gift. But a party in a little steamer 
presently came to the aid of the stranded children and rescued the canoe, which 
had blown a distance away. 
' i 9 ] 
TEST 3. SPELLING 
26. 
27. 
28. 
29. 
30. 
31. 
7. 32. 
33. 
34. 
10. 
I 
35. 
36. 
37. 
38. 
·~ -:. 
39. 
40. 
41. 
17. 42. 
18. I 43. 
I 
19. 44. 
20. 45. 
21 46. 
47. 
48. 
49. 
50. 
... 
-.. 
Tachistoscope patterned after Durrell's wh i ch may be purchased at the 
World Book Company, Yonkers on the Hudson, N~• York. 
I 
\ 
I I 
' ' I ' 
'·.' I 
~I 
o, 
I 
r=., 
Directions for making tachistoscope 
Cut on solid lines. 
Fold on dotted lines. 
1-?a" 
Shutter 
~~ 
:\ 
I 
~t 
P...l 
\/\ 
__ ___ ./ 
/ 
A \.Ln 12 
___ _ .J 
cardboard tip 
for end of 
shutter 
Use oakta.g. To make shutter stronger, paste a small piece of cardboard A 
on as shown. 
Every child should have one of his own for studying own words. 
First --without shutter. 
Second --word is knovm only when he sees word with shutter • 
BIBLIOGRAPHY 
Adams, Phyllis "Individual Differences in Fourth Grade Reading." 
Unpublished Ed. M. Thesis, Boston University, 1938. 
Betts·, A. E. - PREVENTION AND CORREroTION OF READING DIFFICULTIES. 
Evanston, Illinois:. Row, Peterson & Co. 1936. 
Burke, H. L. "Pitch of Oral Reading," Unpublished Ed. M • . thesis, 
Boston University, 1939. 
Burns , Barbara "Diagnostic Study of .Reading Difficulties in Fourth 
Grade, 11 Unpublished Ed. M. thesis, Boston University 
1938. 
Cassell, Mabel "Analysis and Interpretation of Lip-Movement in Read-
ing in Grades II - VI." Unpublished Ed. M. thesis, 
Boston University, 1933. 
Daniels, Katherine H. "Evaluation of Certain Informal Reading Tests, II 
Unpublished Ed. M. thesis, Boston University, 1940. 
Dolch, E. W. THE PSYCHOLOGY ~TD TEACHING OF READING. 
Boston: Ginn and Co • . 1931. PP• 3-9, PP• 153-155, 
and pp. 162-16 3. 
Donnelly, H. E. "Study in Word Recognition Skills in Grade I." 
Unpublished Ed. M. thesis, Boston University, 1932. 
Dudley, Herbert "Word Perception in the Upper Grades," Unpublished 
Ed. M. thesis, Boston University, 1939. 
Duffy, Gertrude B. "A Diagnostic Study of Reading Difficulties in a 
Third Grade. ~ Unpublished Ed. M. thesis, Boston 
-University, 1935. 
Duffy1 Gertrude B. "Third Grade Difficulties in Oral Reading." 
EDUCATION (Sept. 1935) PP• 37-40. 
Durrell, Donald D. · D@ROvE:MENT OF BASIC READllJG ABILITIES. 
Durrell, Donald D· 
Durrell, Donald D· 
Ebvian, Jeanette 
Gates, Arthur I. 
Gray, William s. 
Hubbs, H. M. 
Huey, Edmond 
Yonkers-on-Hudson, Hew York: World Book Company, 1940, 
"Individual Differences and Their Implications . a 
NATIONAL SOCIETY FOR T:;'IE STUDY OF EDUCATION. T:I-IIltTY ... 
SIXTH YEARBOOK, Part I, Chapter XI, Bloomington, 
Illinois: 1937. 
11Providing for Individual Differences in Reading. 11 
EDUCATION. Vbl• 56 (Sept. 
1935) p. 33 • . 
'~ord Perception and Word Meaning in the Intermediate 
Grades." Unpublished Ed. M. thesis, Boston University, 
1938. 
"The Measurement and Evaluation of Achievement in 
Reading." NATIONAL BOOIET;:Y FOR THE STUDY OF EDUCA-
TION. THIRTY-SIXTH YEARBOOK. 1937, Chapter XII. 
RECENT TRENDS IN READING. P. 199, University of 
Chicago. No. 49, November, 1939. 
"Silent Reading Habits in Grades One and Two." 
ELEMENTARY EDUCATION, 1938. 27: 320-323. 
PSYCHOLOGY AND PEDAGOGY OF READDW. New Yorlt:: 
MacMillan Company, 1916. Chapter V. 
McDougall, R. E. C. "To Develop a Rich Vocabulary." NATIONS SCHOOLS. 
1938, 22:17D. 
MvKee, Paul 
Nair, Bertha 
Potter, Ruth 
Reed, Homer B. 
READING AND LITERATURE IN THE ELEMENTARY SCHOOL. 
Boston; Houghton, Mifflin Company, 1934. PP• 79, 
182, 185 and 482. 
11Means of Developing 'VYord Consciousness. 11 
ELEMENTARY ENGLISH REVIEW, 11 (May 1934) P• 125. 
"Comparison of Oral Recall with Written Recall of 
Silent Reading in the Middle Grades.n Unpublished 
Ed. M. thesis, Boston University, 1934. 
PSYCHOLOGY OF ELEMENTARY SCHOOL SUBJECTS. Boston: 
Ginn and Company. PP• 39-59. 
Snedaker, Mabel and Horn, Ernest. "Reading in the Various Fields of 
Strang, Ruth 
the Curriculum." NATIONAL SOCIETY FOR THE STUDY OF 
EDUCATION. THIRTY-SIXTH YEARBOOK. (1935) Chapter V, 
PP• 133-182. 
IN'l'RODUCTION TO CHILD STUDY. New York: Macmillan 
Company, 1938. P. 230. 
Thompson, Louise E. "Enrichment versus Analysis Methods of Teaching Word 
Mastery. 11 Unpublished Ed. M. thesis, Boston University 
1940. 
Thorndike, Edward L. and Gates, Arthur I. ELE:MENTARY PRINC IPIE S OF 
Tinker, M. G. 
EDUCATION. New Yorlc: The 1'fa.cmillan Company. (1929) 
Chapter IX. 
nspeed versus Comprehension in Reading as Affected by 
Level of Difficu~ty." JOURNAL OF EDUCATIONAL 
PSYCHOLOGY 1939, 30:81-94 F. 
Tarrant, Katherine 
Witty, Paul and Kopel~ David 
Wrightstone, 
Yoakum, Gerald A. 
Zirbes, Laura 
"An Analysis of Dif ficulties in Oral Recall, 11 
Unpublished N~ster 's thesis, Boston Univer-
sity, 1940. 
"Interest Inventory in Directing Children's 
Reading." EDUCATION (Sept. 1935) PP• 11-16. 
EVAIIJATION OF NEWER PRACTICES OF THE ELEMENTA..'R.Y 
SCHOOL. New York: Teacher 1 s College. Columbi~ 
University, 1938. 
"The Improvement of Reading in the :Middle 
Grades." EDUCATION, Vol. 56 (Sept. 1935) 
pp • 1-6 • 
EXERCISES AND CHECKS ON SILENT READING I N THE 
PRH~Y GRADES. New York: Bureau of 
Publications, Teachers' College, Columbia 
University, 1925. PP• 46-58. 
